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Since first being advocated by Terry O’Banion in the 1990s, the Learning College 
concept has been adopted by numerous community colleges.  This concept focuses on 
student learning by placing students first.  This strengthens the community colleges 
fundamental foci of emphasis on teaching and learning and providing higher education to 
underserved populations.  It is essential that community college libraries support the 
learning college concept. 
 The purpose of this study is to determine if community college libraries can 
support the learning college concept.  The study examined two types of libraries, one in a 
designated learning college and the other in a college that has not adopted the concept.  
This examination utilized individual interviews and a review of institutional 
documentation.  Interviews were conducted with librarians and students from a college 
that adopted the learning college concept and a college that had not.  
viii  
This study found that there was little difference in the function and perception 
of the libraries in both types of institutions.  However, it was also found that the libraries 
supported the learning concept of the learning college concept.  Specifically, the literature 
review evidenced that libraries were perceived as repositories of books but the review of 
the documentation indicated that libraries were active participants in student learning by 
offering curriculum based workshops and individual instruction, thereby fostering a 
learning-centered environment. 
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1Chapter 1 
 
This study examined college libraries in order to determine whether or not they 
were adapting successfully to reforms at their colleges, based on O’Banion’s concept of 
the learning college. Although numerous studies exist documenting the transformation of 
community colleges to the learning-college concept, few empirical studies exist that 
clarify the process and struggles of what libraries at these colleges must undergo in order 
to focus their services directly on student learning.  
 
Statement of the Problem 
In recent years, a reform movement has been sweeping through the community 
colleges of the United States, forever changing the educational mission of these 
institutions. The learning-college concept, a package of concepts designed to improve 
student learning at the community college level, has been adopted by more and more 
community colleges (O’Banion, 1998). The learning-college concept builds on the 
preexisting strengths of the community college—primarily its emphasis on teaching, and 
its focus on diverse students seeking to redress deficiencies so that they can move on to a 
4-year college. It asks teachers to dispense with lecturing and testing and to begin to 
develop problem-solving lessons for students. Significantly, the learning-college concept 
asks that teachers consider to what extent every aspect of their lessons helps students 
learn. Moreover, teachers must get to know their students sufficiently, so that they can 
gage the learning that is taking place; and they must constantly assess student progress, in 
order to prove that they are learning. The overall emphasis of the learning college, then, 
2is student learning, not test results, teacher performance, or any other standard of 
excellence not directly related to the question: What have students really learned?  
As a result of the significant changes that this reform has brought to community 
colleges, libraries at these institutions have had to adjust and change. In the context of the 
learning college-concept, the old rules of librarianship--too often also related to  
in-house standards of productivity, without any direct concern for whether or not what 
librarians do enhances student learning--have also had to be rewritten. Libraries at 
learning colleges have had to take on new roles, emphasizing the learning of library and 
information literacy skills (Evelyn, 2001; Gleazer, 2000; Howell, 2000).  
There are several ways in which libraries at community colleges that have 
adopted the learning-college concept have had to change. First, they have found it 
necessary to go beyond the limitations and concepts of “library instruction,” as instituted 
nearly a generation ago, as the best way to help students to better use libraries. 
Traditional library instruction usually entails a class coming to the library once a year so 
that the librarian can show them where various catalogs and resources are, and how to 
make use of these library features. Researchers now see that in today’s online world, 
simple library skills are not enough, but rather “information literacy” skills, which 
demand that students learn how to use electronic means of data collection, are needed. 
Not only are these skills much more difficult to obtain than simple library skills, but 
information literacy entails a lifelong learning skill that goes to the heart of student 
learning. Because of the nature of online information, with resources arising from any 
number of sources, students who search online need to develop a more heightened 
3awareness of what constitutes good or reliable information. Thus, librarians can no longer 
be content simply with showing students how to find the information; they must assist 
students in analyzing the effectiveness of the information. Second, the learning-college 
concept requires that libraries also focus on “real” learning. Librarians need to determine 
to what extent their guidance actually helps students find information that leads to student 
learning. In order to achieve this kind of integration with learning, the learning-college 
concept mandates that the librarian go beyond merely offering a tutorial on library skills 
once a year.  
The concept requires that the librarian should become deeply involved in 
partnership with faculty, so that the librarian can mold curricula and guide learning. 
Third, in response to the open-door admission policies of community colleges in general, 
the learning-college concept has emphasized the necessity of transforming students into 
lifelong learners (Lorenzo, 1998). This will entail helping students overcome language 
and cultural barriers so that all students can enhance their critical-thinking and problem-
solving skills in the context of information literacy instruction (Lorenzo, 1998). Fourth, 
as the learning-college concept calls for more collaboration and the creation of student 
learning communities wherein the teacher is but the facilitator, likewise the librarian at a 
learning-concept community college must begin to see himself or herself in that manner 
(Day, 1997). That is, rather than simply giving directions and then leaving the student to 
follow them, the librarian must act as facilitator at all points in the student’s quest for 
learning. Fifth, the learning-college concept argues that students must become partners in 
their education, and thus the librarian must find a way not only to impart library 
4instruction material but to evaluate and assess whether or not the student is learning 
anything (McPhail & Heacock, 2001). Finally, because the learning-college concept is 
dedicated to making learning more relevant to students, librarians must also devise ways 
to “develop learning opportunities that occur any place, any time, any way” (McPhail, 
2000, p. 20).  
 Because most libraries at universities and community colleges remain devoted to 
traditional means of library instruction and information retrieval, the learning-college 
concept confronts libraries with a significant challenge. Whether or not a community 
college library has the resources or will to undertake such a dramatic change in the 
conception of its offerings is a major question and, on many levels, a significant 
organizational problem. Just as O’Banion himself has found that many community 
colleges that provide lip service to the learning-college concept do not in fact 
successfully implement the concept, so may libraries adopt rhetoric, without in fact 
changing significantly the nature of their operations on behalf of real student learning. It 
is therefore necessary to begin to ask staff and librarians at libraries at learning-concept 
community colleges whether or not they have made the necessary changes, so that library 
instruction becomes information literacy and that librarian assistance of all becomes 
librarian partnership with faculty and students to improve learning overall. This study 
examines the viewpoints of librarians and students who work at or use libraries at 
selected community colleges that have adopted the learning-college concept, in order to 
determine if these libraries are making the transition to the learning college. It is believed 
that this study provided sufficient data to begin to outline best practices for libraries at 
5community colleges, and thus to redress the inattention of the literature to the specific 
problem of a library trying to adapt to the learning-college concept.  
Background of the Problem 
The learning-college concept is derived from various reform movements in 
education over the past 30 years. From the humanistic education movement of the 1970s, 
which was a student-centered approach using client-centered therapy (O’Banion, 1998), 
to the emergence of total quality management as an organizational paradigm for schools, 
with its emphasis on delivering customer-centered instruction (O’Banion, 1998), the 
learning-college concept developed its primary tenet, that student learning is at the center 
of the educational process. When online colleges tailored their curriculum to student 
needs, it provided a motive for community colleges to adopt the learning-college concept. 
More and more community colleges have adopted the learning-college concept, to the 
point that by 2001, 95% of community colleges claim that they are learning centered 
(Evelyn, 2001).  
The learning-college concept was developed by O’Banion in the 1990s, on the 
premise that if the community college were to survive in education it had to develop a 
particular focus that no other kind of institution offered. Community colleges had already 
come to emphasize teachers and their teaching rather than published scholars, this 
switched the emphasis over to students seemed the next logical step in reform. The 
learning-college concept is built on several premises. For one thing, the learning-college 
concept states that student learning is insufficient in the traditional, lecture-oriented 
6classroom environment (O’Banion, 1998). In addition to eschewing the lecture, teachers 
must engage students in learning lifelong skills that will help them chart their life’s 
course and succeed in the future (Evelyn, 2001). Such skills can be generated only in the 
context of a free exchange of ideas. In addition, educators must practice “encouraging 
innovation and emphasizing continuous improvement” (McPhail & Heacock, 2001, p. 
25). In order for learning of this kind to take place, students must become partners in their 
learning, and one of the best ways devised for making this happen is to engage students 
in collaborative group or learning communities (Day, 1997). Technology can be of great 
help in assisting students to manage and assess their learning in these contexts (McPhail, 
2000).  
A special emphasis of the learning-college concept is on the constructivist theory 
of education, which argues that new learning will be based on altering what students 
already know. It therefore becomes quite important to determine what students already 
know (Woelfel, 2003). Therefore, teachers in learning colleges also have the duty to 
attend to the different learning styles and personalities of their students, so that “effective 
learning for all” takes place in their classrooms (Woelfel, 2003, p. 19). This mandate 
necessitates that teachers explore the history, interests, goals, and beliefs of students 
(Woelfel, 2003). Only by getting to know that they can respect their students as learners, 
can teachers gain a basis for “making appropriate instructional decisions” (Woelfel, 2003, 
p. 29), and adjust their teaching to the learning rates, learning styles, and stage of 
development of the students. The end result of this approach is that if students feel the 
subject is relevant to their lives, they will learn better (Woelfel, 2003).  
7The implementation of the learning-college concept has been such an issue for many 
community colleges that, even though they may call themselves “learning-centered,” they 
struggle to realize their goals as a learning college. O’Banion emphasized that learning 
colleges were not just about making students feel better about themselves, and therefore 
insisted upon the importance of assessments to find out if students really are learning. 
Moreover, every time the teacher or any other employee of a learning-centered 
community college undertakes a reform action, he or she should ask “How do we know 
this action improves and expands learning” (O’Banion, 1997, 2000)?  
Moreover, O’Banion argued that teachers alone are not enough to guarantee that a 
community college is transformed into a learning college. On the contrary, every 
employee of the institution has to be thinking at all times about how “his or her work 
facilitates the learning process” (O’Banion, 1997, p.10). O’Banion himself devised a 
number of administrative tasks that he believed would help administrators and teachers 
assess learning. This included the use of the smart card (a list of information), as well as 
assembling a portfolio of information and a “lifelong record of educational experience” 
(O’Banion, 1997, p. 10). Without a comprehensive administrative system, a college 
cannot know if its reforms are in fact producing better learners (McPhail & Heacock, 
2001). O’Banion says, “The learning college places learning first and provides 
educational experiences for learners anyway, anyplace, anytime” (O’ Banion, 1995, p. 9). 
In order for a college to become a learning-centered institution, the policies, programs, 
and practices must include learning within the institution’s culture (O’ Banion, 1994, 
2000). 
8Twenty-First Century Students 
The learning-college concept was developed and has been eagerly adapted by so 
many community colleges, because of problems from which the traditional model of the 
community college has increasingly begun to suffer. Student admissions to community 
colleges have increased by 9% in the past 15 years, primarily as the result of two trends. 
First, the premise of all education up through secondary school is the goal that the 
students will go on to college (Ward, 2001). Second, to respond to the demand by all 
students, from minorities and even low-income populations, community colleges 
responded with innovative programming in order to bridge the gap between high school 
and college, and to offer remediation to students who may not yet be entirely prepared to 
enter a 4-year college. These reforms include the introduction of the dual-credit course, 
which was designed to ease the transition from high school to college, especially for 
struggling students. Third, community colleges were originally instituted with an open-
door policy that admitted any number of students who might not otherwise have records 
that render them admissible to 4-year institutions; therefore, they were easily admitted 
into community colleges. Formerly, the open-door policy applied primarily to diverse 
students. Thus, community colleges prided themselves on being the “principal gateway to 
higher education for minorities” (Walters, 2003 p. 9).  
An added element of the community college profile was that older students, who 
had, for one reason or another, delayed entry into higher education, came to community 
colleges. With rising overall college costs, however, this profile has changed. Financial 
pressures and constraints have evened out the gap between traditional college students 
9and the students who attend community colleges. More and more students attending 
community colleges are, in fact, qualified to go on to 4-year colleges, but go to 
community colleges for personal and financial reasons. Indeed, many of the new students 
coming into community colleges in recent years were drawn away from 4-year colleges 
due to high costs alone (Manzo, 2004). Therefore, many students who have not gone to 
college at all, because of the costs, now go to community colleges. Both of these trends 
have caused the age of the community college student, once much higher than the 
traditional norm, to drop toward the level of more traditional college students (Manzo, 
2004).  
This changed profile has also resulted in new policy changes in various states. 
Some states are now encouraging students who might not yet qualify for state 4-year 
colleges, to first attend a 2-year community college, with the understanding that they will 
be moving on to the 4-year college in 2 years (Cavanagh, 2004). By providing a 
continuum of enrollment, states hope to reduce the attrition rate of colleges. Therefore, 
this continuum is also seen as a better way for students to accommodate their life 
situations and to prepare themselves for the changing marketplace and the world 
(Lorenzo, 1998). In struggling to adjust to the needs of these students, negotiating the 
complexities of life and school, community colleges have come under fire for not doing 
all they can “to accommodate these students” (Lorenzo, 1998, p.339). 
An additional character of the community college, which has previously been 
viewed as a problem, but which the learning-college concept develops as an advantage, is 
the nature of the faculty at such institutions. At present, according to traditional measures 
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of professionalization, the professional character of faculty at community college has 
been questioned. This is primarily the faculty at community colleges are assigned a load 
of courses, which necessarily places the emphasis on teaching rather than on research and 
publication. Because publication is deemed to be the measure of professionalism in 
traditional analyses of faculty status, measures of the professionalism of faculty at 
community colleges has up to now shown “mixed results” (Twombly, 2004, p.22).  
The literature is representative of this problem in a variety of ways. One approach 
is to analyze the nature of the job of teaching at a community college, and devise a 
classification that acknowledges that teaching at a community college is simply a 
different profession than teaching at a 4-year college. With the emphasis placed on 
teaching, and with their heavy involvement in remedial work, teachers at community 
colleges begin to look more like K-12 teachers in public schools, rather than university 
professors. Although for some this situation is viewed as a problem, for reformers using 
the learning-college concept, the preexisting emphasis of community college teachers on 
teaching is ideal for reform. If community college teaching is not seen only as a unique 
professionalism, but acknowledged for its diversity, and for the fact that with part-time 
positions all faculty have more flexibility with their time, it seems highly more likely that 
it will “recognize the diverse learning styles” of its students (McPhail, 2000, p. 5).  This 
situation, formerly seen as problematic, opens the way for easier reform to the learning-
college concept. If this study reveals that librarians versus faculty librarians at 
community colleges also have comparable professional profile differences that may make 
11 
it easier to reform to the learning-college concept, this would be an unexpected positive 
outcome of the interview comparisons of these kinds of librarians.  
Finally, community colleges continue to experience organizational problems, and 
the results of the interviews undertaken in this study may assist libraries at community 
colleges to see any existing problems and fix them, to smooth the transition to the 
learning-college concept. Some potential problems that emerged in the results include 
imbalances between computers offered and how optimally they are being used, number 
of staff and how effectively they are being used, and volume of resources and whether or 
not they are being effectively used to advance real student learning.   
It is in the context of critiques of community colleges as they try to assist students 
to be successful in the marketplace, that the emphasis on lifelong-learning skills 
developed as a possible specialty that community colleges, as opposed to 4-year colleges, 
could offer. Although there is some evidence that changes in the structure of community 
colleges have yielded results and that community colleges are indeed helping students 
more--often better than comparable 4-year institutions--more and more educators are 
cajoling community colleges to adopt pedagogical changes and theory-based learning 
methodologies in order to more properly realize their goals. This, then, is the context in 
which O’Banion’s notion of the learning-college emerged. He believed that only by 
adopting the precepts of the learning college could a community college become a true 
and productive conduit for students into the higher education system as a whole, and into 
life and work as well.  
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Rationale for the Study 
The rationale for this study lies in the fact that libraries in community colleges, 
already beset by changes originating in technical and societal transformations of 
information in today’s society, are struggling to maintain the profile of their traditional 
role in the college context. As more and more students go online for their information or 
“research,” the traditional college library has begun to feel disconnected and detached 
from the college community. And yet it is the premise of O’Banion’s formulation of the 
learning-college concept, that all employees of the institution and all entities within the 
college must be united in helping student learning (O’Banion, 1997).  
It is therefore essential that the library respond to the learning-college concept. If 
the library at a community college can successfully respond to the mandates and needs of 
the learning-college concept, this success may serve as a model for all academic libraries 
at the collegiate level. Community college libraries must become much more involved in 
student learning, and steer their libraries in the direction of helping students gain lifelong 
learning skills (Albanese, 2003). Because the profession of librarianship itself remains in 
the “throes of professional insecurity and identity confusion” (Jones, 1988, p. 224) due to 
the influx of new technology and the emergence of the digitized information world, 
librarians must reorganize their job-profiles so that they are better able to assist students 
to learn in this environment of vast information. In the form of a microcosm, this study 
revealed how community college libraries adapt to the learning-college concept at their 
institutions, which will later serve as a model for how libraries in general can restore their 
centrality to student learning in the information age.  
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Purpose of the Study 
The purpose of this study is to determine what a library must do to adapt 
effectively to the introduction of the learning-college concept at a community college. 
The study will examine those actions deemed necessary for a library to transform itself 
into a community college library that embraces the learning-college concept. These skills 
include how the organizational culture supports student learning, the types of programs 
offered by the library to support student learning, and how the library personnel also help 
in placing student learning first. An additional purpose of the study is to determine the 
extent to which the library’s physical plant helps or hinders student learning, and how the 
library also reaches out to other institutions for assistance in its mission, and if its efforts 
have paid off in student learning or have been recognized by awards. An additional 
purpose of the study is to determine what qualities the library looks for in its employees, 
and what are the most important skills and abilities that a librarian should have in order to 
be helpful to students in the learning college-context. The type of training that the library 
offers, and how many staff members the library needs to perform its mission, are also 
studied.  
 An additional purpose of the study is to find out how much and what kind of 
technology a library in a learning college will need in order to contribute to student 
learning, as well as the level of technical expertise the staff must have in order to help or, 
indeed, keep up with technology and students. Another purpose of this study is to inquire 
what kind of data students collect through the library and how helpful the students think 
the library is for them. The final purpose of the study is to determine if the library has 
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developed services for under-prepared students, including those for whom English is a 
second language. Finally, students are also interviewed for the purpose of determining 
whether or not they use the library effectively, and if they value their use of the library in 
the community college context in the information age.  
 
Conceptualization Framework: Chaos “Change Theory” 
 The research of this dissertation is based on Michael Fullan’s, change theory. His 
theory, examines Fullan’s vision of chaotic nature and its application to all levels of 
society (1994). He argues that the forces of change affect the role of site-based 
management, strong leadership skills, strategic and master planning issues, and 
accountability. Fullan (1994) presents eight basic lessons, which are derived from the 
paradigm of the dynamics of change that become part of the changing process for 
reorganizing educational culture: 
1. You can’t mandate what matters. 
2. Change is a journey. 
3.  Problems are our friend. 
4. Vision and strategic planning is essential. 
5. Individualism and collectivism must have equal power. 
6. Neither centralization nor decentralization works. 
7. Connection with the wider environment is critical. 
8. Every person is a change agent.  
15 
In briefly examining these basics of the process change, this study has taken the 
process into community college libraries that support the learning-college concept. 
Libraries are changing, polices are changing, staff are changing, and the overall structure 
of the library is changing from a repository of books to a teaching and learning center. 
Along with change in the culture of the library comes resistance and eventually buy in. 
Fullan states that change brings resistance; but that with resistance it will work itself out 
(1994). 
Michael Fullan (2001) explains how reform in an educational institution works. 
For example, the person instituting change must be able to know what change feels like 
from the point of view of the teacher, student, parent, and administrator. If we are to 
understand the actions and reactions of individuals, all personnel from a learning-college 
environment should be able to make the effort to try to understand the involved parties 
through constant department assessments (2001). Fullan outlined eight principles of 
change that must take place in order for change to be completed successfully.  
For example as this study examined how change reformed the library's mission, 
goals, and the services they provide. Technology in the 21st century has been the driving 
force of change for libraries. This increase in technology has caused staff to learn 
technology, learn how to teach it and learn how to evaluate what they are researching 
using technology. As information doubles at an alarming rate libraries have, again shifted 
their efforts from learning technology to fostering an environment for teaching library 
research related skills and other curriculum based applications. Change for libraries 
began with the types of services libraries offer: books, e-books, online and print 
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periodicals, chat reference, i.e. to the types of staff they hire: teaching librarians. The 
process of change and the eight lessons that outline how change takes place were 
inevitable.  Technology was the driving force that made libraries examine the services 
they provide and how they can make it better. 
 
Change in an Organizational Culture  
In Peter Senge’s, Fifth Discipline, he explains that environments are resistant to 
change occurring; however, he also adds that it takes true leadership and great 
management skills to make this change successfully occur in a work environment (1990, 
p.233). 
Libraries like all other organizations have environments that can be resistant to 
change. For example, placing walk- in services available on the Internet, i.e. online e- 
books, periodicals, and reference.  Many people thought that if libraries had a strong 
World Wide Web environment that people would not need librarians or libraries. Thus, as 
it turns out people need librarians more, to teach them how to search on the Internet and 
how to evaluate what they are searching. “Learning through doing” is what librarians had 
to achieve in order to learn successfully how to navigate thorough technology (Senge, 
1990 p. 313). Learners in libraries are now going through this process of technology 
change and they have had to “learn through doing” (Senge, 1990, p 314). 
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Terry O’ Banion’s Learning-College Concept 
According to the League of Innovation’s Web site 
(http://www.league.org/league/projects/lcp/#) there are over 62 colleges that are 
incorporating learning-centered principles into their mission, and over 12 vanguard 
colleges that have strongly committed to becoming more learning centered. Part of the 
learning-college concept is being able to integrate information technology into a college’s 
teaching curriculum. The following League of Innovation’s website 
(http://www.league.org/league/projects/lcp/#) identifies the Learning College project 
goals:  
 
1. Organizational culture. Each of the 12 colleges will cultivate organizational 
culture where policies, programs, practices, and personnel support learning are the 
major priorities. 
2. Staff recruitment and development. Each of the 12 colleges will create or expand 
(a) recruitment and hiring programs to ensure that new staff and faculty are 
learning centered and (b) professional development programs that prepare all staff 
and faculty to become more effective facilitators of learning.   
3. Technology. Each of the 12 colleges will use information technology primarily to 
improve and expand student learning.   
4. Learning outcomes. Each of the 12 colleges will agree on competencies for a core 
program of the college’s choice, on strategies to improve learning outcomes, on 
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assessment processes to measure the acquisition of the learning outcomes, and on 
means for documenting achievement of outcomes.  
5. Underprepared students. Each of the 12 colleges will create or expand learning- 
centered programs and strategies to ensure the success of underprepared students.  
Now that the learning-college concept project goals have been defined, the next step 
is to determine how the concepts of learning organizations have been applied to higher 
education environments, thereby creating learning colleges.  In order for a college to 
become a learning-centered institution, it means that the policies, programs, and practices 
must include learning within the institution’s culture (O’Banion, 1995). Thus, a college 
must focus on two main questions that will assist faculty, staff, and administrators in 
implementing the learning-centered goal into the institution’s culture: “Does this action 
improve and expand learning?  How do we know this action improves and expands 
learning” (O’ Banion, 1997, p.9)? Once the answers to these questions are imbedded into 
an institution’s culture, the objective is to keep the questions in mind when assessing a 
library’s role in a community college environment. Administrators might use a variety of 
assessments techniques to answer questions in program evaluations and other statistical 
indicators that define how powerful a library can be in the support of the learning-college 
concept.    
In addition to the four key elements and the two goal-oriented questions listed 
above, the learning-college concept provides six key principles, created by Dr. Terry 
O’Banion, which will serve as a frame of reference (1997).   
19 
According to O’Banion, these six key principles are “not a final answer” but serve as 
a “catalyst to assist community colleges in creating their own sets of principles or 
framework to guide their efforts to become more learning centered institutions” 
(O’Banion, 1997, p. 51).  
The six key principles are: (a) The learning college creates substantive change for 
individual learners; (b) the learning college engages learners in the learning process as 
full partners, assuming primary responsibility for their own choices; (c) the learning 
college creates and offers as many options for learning as possible; (d) the learning 
college assists learners to form and participate in collaborative learning activities; (e) the 
learning college defines the roles of learning facilitators by the needs of the learners; and 
(f) the learning college and its learning facilitators succeed only when improved and 
expanded learning can be documented for its learners (O’Banion, p. 48-60).   
According to O’Banion,
“The learning college places learning first and provides educational experiences 
for learners anyway, anyplace, anytime”t (1995, p. 8). 
He further argues that, 
The educational goal is based on the assumption that educational experiences are 
designed for the convenience of learners rather than for the convenience of institutions 
and their staffs. The term “learning-college” is used as a generic reference for all 
institutions of higher education (O’ Banion, 1997, p.43).
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Significance of the Study 
 The significance of this particular study lies in the fact that to date no 
comprehensive empirical studies have been undertaken to determine what a library must 
do in order to respond to the introduction of a learning-college concept. Although 
O’Banion has called for administrative support, provided guidelines for how the 
administration can support student learning, and claimed that in a learning college every 
employee must be thinking at all times about student learning, he and others have not 
provided specific guidance on how libraries, already beset by change, should respond to 
these changes. Specific employee-based responses to issues such as changing library 
instruction to information-literacy instruction are scarcely studied in the literature. By 
providing a profile of how the staffs at two libraries working in the context of learning 
colleges have adapted to change, a model will begin to emerge on best practices for 
libraries in the learning college context. 
 
Definition of Terms 
Information literacy: Student know-how in navigating the various resources of 
information available online, and the ability to assess the value and authenticity of 
information obtained online.  
Learning college is a concept developed by O’Banion that places the emphasis of 
the college on student learning, through constructivist, problem-solving, real-world-
based, and relevant often-collaborative work by students in student-centered classes 
(O’Banion, 1997).  
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Library instruction: The traditional approach used by librarians to instruct 
students in how to make use of the physical resources of the traditional library, including 
the file catalogs, bibliography, periodicals, and other collections.  
Student-centered learning: Student-centered learning places student learning first, 
and not teachers teaching, at the center of the educational process. A student is deemed to 
be learning when he or she is challenging his or her own accepted beliefs and analyzing 
the knowledge the obtained while studying.  
 
Methodology  
Population and Sample 
 The population for this study consisted of 5 librarians employed at the Canyon 
Community College library, as well as faculty librarians at Leadership Community 
College library, and students using both libraries. Each of these librarians were queried in 
a one-on-one interview, in order to determine their views on how the library might assist 
the learning college in realizing its concept. Five of the librarians from Canyon 
Community College were comprised of one fulltime faculty librarian and four full-time 
staff librarians, whereas three were full-time faculty librarians from Leadership 
Community College where the researcher also interviewed one the dean of the library. 
These interviewed were conducted in the same manner as the interviews at Canyon 
Community College.  
 Each librarian was asked how his or her library’s organizational culture supports 
student learning, the types of programs offered to support learning, how the collection 
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development process supports learning, how the librarians conduct library instruction, 
what the role of each librarian is in supporting learning, how the library is laid out to 
support student learning, and what partnership or involvement with outside organizations 
the library has developed in order to support learning. An additional series of questions 
focused on staff recruitment and development, inquiring of those qualities, bits of 
knowledge, skills, and abilities the library looks for in hires. It also looked at other 
aspects of the hiring process with in the library. More questions were designed to 
determine what technical resources the library has, including physical resources, services 
offered with technology, online services offered by the library, and how well the 
librarians think their library offers technical-based services. The types of technology and 
the capabilities of the staff in terms of technology were also scrutinized. Finally, the 
assessment processes that the library makes use of in order to determine how well it is 
doing in providing learning opportunities were also studied. Whether or not the librarians 
believed that the library is student-centered and its collection promotes student learning 
was also assessed. Finally, efforts undertaken by the library to help underprepared 
students were studied.  
 In addition to interviewing librarians, the researchers also interviewed 20 students 
attending Canyon Community College and 20 students attending Leadership Community 
College. The researcher selected the students randomly, when they were studying, 
reading, or lounging in the student lounge area of the library. Each student was asked to 
answer five questions during a semi-structured 5-20 minute interview. These questions 
asked: (a) if the student uses the library; (b) if so, for what; (c) whether or not they are 
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learning from using the library; (d) if the library has specifically assisted them in their 
learning; and (e) how they would like to see the library change in order to enhance their 
learning through library use.  
 
Data Collection 
The primary means of collecting data were through semi-structured interviews. 
The data collected from 5 librarians at Canyon Community College and three additional 
librarians from the Leadership Community College were collected solely through the 
administration of one-on-one interviews. Each interview consisted of 44 semi-structured 
questions administered during a 60 to 90-minute period. The interview was conducted in 
a formal library setting, primarily a group study room at the library itself. The interviews 
of the three librarians from the Leadership Community College were handled in the same 
manner as were those at Canyon Community College.  
 In addition to librarian interviews, 20 randomly selected students were also 
interviewed from each college. The range of questions presented to these interviewees, 
however, was limited to five, and the semi-structured interview lasted a brief 5 to 20 
minutes. All the interviews, both of librarians and students, were tape-recorded and later 
transcribed by the researcher. All of the comments and viewpoints offered in the 
interviews were kept anonymous by the researcher.  
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Data Analysis 
Data obtained by interviews and documentation review was analyzed with the 
goal of developing a sense of best practices in libraries trying to adjust to the learning-
college concept.  
The data obtained from the five librarian interviews and the 40 student interviews 
were compiled to determine the views of stakeholders in the capacity of the library to 
support the learning-college concept at these community colleges. Comparisons made 
between the answers resulted in some understanding of the strengths and weaknesses of 
the libraries, and what further changes needed to take place in order to conform their 
operations to the learning- college concept.  
 The data obtained by the interviews were augmented by data gathered from both 
institutions concerning the materials, policies, planning, staff, services, facilities layout, 
and management of the community colleges and the libraries at those community 
colleges. All of this information was provided by the administrations of the colleges in 
the study. Also, document reviews were analyzed and document analysis was conducted 
regarding the fit between the viewpoints obtained in the interviews and the official data 
offered by the colleges. This was done with a view toward discovering any gaps between 
theory and practice, and administrative mandate and actual practice.  
 The results of the data analysis of the interview and the document analysis were 
also sent to the institutions from which the data were gathered. It is hoped that the results 
of the study will assist these libraries and community colleges in further refining their 
efforts to adopt to the learning-college concept.  
25 
Research Questions 
This study examined the viewpoints and attitudes of two kinds of stakeholders in 
the library of a community college. Questions were asked of both librarians and students, 
in order to determine to what extent libraries are realizing their goal of becoming true  
learning-college libraries. The main research questions of this study are derived from the 
questionnaires. They were: 
1. What is the role of the library or learning resource center in the learning 
college? 
2. What key elements comprise the role of the successful library in a learning 
college? 
3. How, specifically, does the successful library in a learning college assist 
students in learning in the context of student-centered learning problems? 
4. How, specifically, does the successful library in a learning college assist the 
faculty in the context of their teaching methods in a student-centered learning 
problem? 
The assumptions underlying these questions is that the college’s mission supports 
the goals of the learning-college concept. It was also assumed that the college and the 
participants of the study understood the central theme of the study and would be able to 
answer the questions put to them as well as to make voluntary contributions in the 
interviews. The study also assumed that the knowledge derived from the study will 
contribute new knowledge for subsequent application in the field. Finally, this study as a 
whole operates under the assumption that applying the learning-college concept to a 
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community college and its library is a good thing, and will better exploit the particular 
strengths of colleges and libraries by providing better learning, and learning of a 
particular kind.  
 
Limitations 
The limitations of the study derive from the fact that the conclusions were drawn 
from a limited number of questions addressed to 20 or so people, including faculty and 
students. A further limitation derives from the fact that one of the libraries with in this 
study was already in the process of converting to the learning-college concept, thus 
limiting any data regarding the difficulty of the transition in its early stages. The 
limitations of the data collection and analysis, as derived from the context of a medium to 
large college, are also noted. 
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Chapter 2 
Review of Literature 
 
The learning-college concept for community colleges places student learning at 
the center of the educational mission (Day, 1997; Eddy, 2003; McPhail, 2000; O’Banion, 
1997, 1998). This concept has resulted in significant reform in the way that community 
colleges operate and how students learn. In recent surveys, a high percentage of 
community colleges stated that they had adapted the “learning college” concept, in order 
to enhance the achievement of their student body (O’Banion, 1998). As a result of this 
significant transformation of the community college landscape, libraries at community 
colleges have also had to adjust and change and take on new roles emphasizing learning 
of library or information literacy skills (Evelyn, 2001; Gleazer, 2000; Howell, 2000; 
Kniffel, 2001; Lorenzo, 1998).  
In order to support the learning-college concept, community college librarians 
have found it necessary to go beyond the limited procedures and concepts of “library 
instruction,” to assist students and faculty alike in developing “information literacy” 
skills. Moreover, as more and more libraries confront the realities of the digital age, 
librarians have found that they must become much more involved in partnering with 
faculty in developing and supporting curriculum, pedagogy, and, indeed, in fostering in 
students the principles of the learning-college concept. In order to arrive at a fully 
cooperative relationship between library and faculty at community colleges, libraries 
have had to face challenges related to the open-door admission policy, organization, 
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funding, accreditation, the role of the faculty, and even the pedagogical emphases of 
community colleges in current practice.  
 
Challenges Facing Community Colleges in Education Today 
Open-door admissions 
During the 1990s, the largest “enrollment boom” (Manzo, 2004, p. 1) in higher 
education occurred at the community college level. Between 1989 and 1999, the overall 
attendances in higher education increased by 9% while the enrollment in community 
colleges went up by 15% (Manzo, 2004). In 2001, all of the community colleges in the 
United States enrolled 6.2 million for-credit students, “while in 1984 they had 4.5 million 
students” (Lum, 2004, p. 57). There are numerous reasons cited for the increase in 
community college enrollment. First, in all areas of education today, in the current 
climate of accountability, students are “encouraged, cajoled and coaxed by students and 
parents to excel in their studies so that they can go to college” (Ward, 2001, p. 1). 
Second, community colleges have instituted such innovative programs as dual-credit 
courses, which greatly ease the transition of high school students to college, and have 
“produced graduates who might not otherwise have stepped foot in the colleges” (Lum, p. 
54).  
Third, and perhaps most significantly, the traditional open-door admissions policy 
of community colleges has become a major gateway into higher education for students 
who might have otherwise deferred going to college at all. Indeed, community colleges 
have prided themselves on “being open door institutions that accept a diverse array of 
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students” (Walters, 2003, p.1). Community colleges are “the principal gateway to higher 
education for minorities” (Walters, 2003, p.1). Indeed, more minorities are attending 
college, with 12.3% and 14.4% of all college students now being African American or 
Hispanic respectively (Lum, 2004). But of those numbers, 55% of all Hispanic and 
Native American Indian, and 46% of Black and Asian undergraduate students currently 
attend community colleges (Lum, 2004).  
In addition to minority admissions, the open-door policy of community colleges 
also accommodates lifestyle constraints. At present, one third of all community college 
students are considered dependent, that is, they are not married and live at home (Manzo, 
2004). This status implies inability to afford the high costs of moving away to a 
residential 4-year college and indeed, many of the new students coming into community 
colleges in recent years were drawn away from 4-year colleges due to high costs (Manzo, 
2004). With more students “preoccupied by a questionable economy” (Manzo, 2004), 
many students who would not have gone to college at all, because of the costs, now go to 
community colleges. As a result of this trend, the average age of community college 
students, once a bastion of returning or adult students, continues to drop toward more 
traditional college-age students (Manzo, 2004). Other reasons why these students choose 
community colleges include: test scores that do not quality for 4-year colleges, the desire 
to be closer to home, and the need to accommodate college to their working life (Lum, 
2004). Indeed, historically:  
the open enrollment policies and proximity of community colleges have made 
them havens for working students, parents, students requiring remedial classes, 
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older people uncomfortable in classrooms of 18-year olds, low income residents 
and a host of others who don’t fit the mold of the traditional student who attends a 
four-year university right after high school (Lum, 2004, p. 56).  
A typical example of such a student is found in the profile of a young woman who 
chose to attend a community college because “she can schedule work around her classes” 
and “the low-cost…allows her to save for a four-year college” (Cavanagh, 2004, p. 3).  
The option to attend a community college for 2 years, in preparation for moving 
on to a 4-year college, has led to further policy changes. Some 2-year colleges now 
collaborate with 4-year colleges to offer a continuum of admission. The state of 
California, seeing a trend, has (though primarily for funding reasons) redirected some of 
its 4-year college applicants to 2-year colleges for their first 2 years of higher education 
(Cavanagh, 2004). Other community colleges have altered curricula to meet the needs of 
local employers, and have expanded their arts and sciences curricula in order to “attract 
more high school students who hope eventually to transfer to four year colleges” 
(Cavanagh, 2004, p. 4).  
Although community colleges continue to recruit students, “with limited financial 
means, with poor academic records, with language difficulties, and with personal and 
family backgrounds that tend to impede academic success” (Ward, 2001, p. 2), a new 
wave of reform has also sought to accommodate community colleges to the realities of 
the changing marketplace and world. For one thing, “America is de-massifying” 
(Lorenzo, 1998, p. 339), meaning that students are demanding more choices, lifestyles 
are becoming more varied, individual goals are less dependent on straight-and-narrow 
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career choices, and many students must balance work and family from an earlier age 
(Lorenzo, 1998). Many researchers have questioned whether or not community colleges 
have really “done all they can to accommodate these students” (Lorenzo, 1998, p. 339). 
The growing demand for lifelong learning as a necessary prerequisite in the informational 
working world has also encouraged some educators to reform community college 
education (Lorenzo, 1998). Change will be continuous in today’s world, and students do 
not need mastery of content, but critical-thinking and problem-solving skills, in order to 
survive in the new conditions (Lorenzo, 1998). Some educators fear that community 
colleges are changing so fast that some students will become “distracted in an 
environment where there seems to be everything for everybody” (Lum, 2004, p 57). 
Others, however, acknowledge that community colleges have already taken on a 
significant educational burden in trying to “make winners out of ordinary people” (Ward, 
2001, p. 2). Rather than just selecting winners, community colleges have been committed 
to making winners out of students with less stellar records. It follows that an institution 
able to do that would be a testing ground for a new educational theory: the learning-
college concept.  
There is some evidence that community colleges actually help students more than 
4-year colleges and universities do. In one study it was found that whereas only 60% of 
students admitted to 4-year colleges earn a degree, 70% of students who first attended a 
2-year college also earned a two-year degree (Lum, 2004). For this reason, in fact, more 
and more state officials are encouraging, and in some cases requiring students, to “make 
community colleges their port of entry into higher education” (Manzo, 2004, p. 2). 
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Entering a community college and then moving on to a 4-year college appears to be a 
prescription for success, as 80% of students who do so eventually graduate within 6 years 
(Lum, 2004). This number can increase, however, as at present only 26% of community 
college students make this transition.  
Supporting this trend is the changing attitude toward the community college 
faculty. In traditional measures of the professionalism of the faculty of a community 
college, teachers at community colleges have shown “mixed results” (Twombly, 2004), 
primarily because there is no research writing requirement in faculty life. More recent 
studies, however, have sought to determine if the community college faculty simply 
represents a different profession, somewhere between public school teacher and 4-year 
college faculty. Indeed, a study of the working life of the community college faculty has 
found a much greater emphasis on teaching skills only, as opposed to research profiles 
(Twombly, 2004). With their heavy involvement in remedial work, teaching also is the 
only emphasis. Whereas for some this situation compromises the professionalism of a 
community college faculty, for others the focus on teachings skills makes community 
colleges ideal for reform. Indeed, if community college teaching is seen as a unique 
profession, it is also a much more diverse faculty; open to incorporating diversity into 
curricula and “recognizing the diverse learning styles” of their students (McPhail, 2000, 
p. 5).  
The fact that so many teachers at community colleges are part time may or may 
not be another problem. The heavy use of part-time teachers at community colleges has 
been a point of controversy, with a primary concern being the quality of education being 
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offered (Akroyd & Jaeger, 2004). In one study, the part-time faculty was found to be 
twice that of the full-time faculty (Roueche & Roueche, 1996). Nonetheless, part-time 
teachers often are quite flexible, connected to communities and workplaces in ways that 
could help students, or at least make them more amenable to experiential education, and 
overall “place them squarely in the face of the most challenging missions of the 
community college” (Roueche & Roueche, 1996, p. 33).  
 
Organizational reform in community colleges 
 Community colleges have responded to the changing nature of education and 
work by reforming themselves from within, reorganizing, retooling, and rethinking 
themselves on the basis of various educational theories (Evelyn, 2001; Gleazer, 2000; 
Howell, 2000; Kniffel, 2001; Lorenzo, 1998; Manzo, 2004; Roueche & Roueche, 1996; 
Twombly, 2004). After a brief review of some general reform trends, the adoption of the 
“learning-college concept” by community colleges will be reviewed.  
 Generally, community colleges “are being forced to respond to the unrelenting 
waves of rapid and radical change that are accompanying the shift to a new 
socioeconomic age” (Lorenzo, 1998, p. 335). Although the long-term viability of the 
community college concept may not be in question, “the long-term viability of many 
traditional programs, processes and operating practices certainly is in question” (Lorenzo, 
1998, p. 339). Governance is one area where, it is argued, community colleges are having 
problems. The pace of governance at community colleges is “too slow, too political and 
too easily stalemated” (Lorenzo, 1998, p. 339). In one recent case, a community college 
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lost its accreditation because of a too hands-on interference in management by its board. 
Generally, decision-making processes are too slow, causing the responsiveness of the 
institutions to change to be poor (Lorenzo, 1998).  
 Another area of reform in community colleges is enrollment management. 
Although, it has been noted, community colleges pride themselves on open-door 
admissions, this has resulted in the fact that “one of every two first-year students will 
drop out of two-year colleges” (Walters, 2003, p. 1). As a result, a more proactive 
response to student’s needs is required, including creating more flexible and varied 
means of enrolling students (Walters, 2003). The at-risk nature of first generation college 
students must also receive special attention in administrative reforms (Walters, 2003). In 
order to accommodate the particular needs and hopes of their diverse student body, some 
community colleges have begun to offer baccalaureate degrees; a controversial offering 
that some critics argue merely duplicates the offering of 4-year college degrees (Lum, 
2004). There are also questions about the curriculum and the quality of the instruction 
(Lum, 2004).  
 The most widespread area of change in community colleges, however, remains 
overall organizational reform. For the most part, organizational reform has been carried 
out by the application of the principles of strategic planning to the community college 
environment. Strategic planning has entered into the community college picture, precisely 
because of the uncertain environment created by unrelenting change (Lorenzo, 1998). 
Because of the volatile context, “many campus decision-makers are 
reporting…uneasiness in making strategic decisions” (Lorenzo, 1998, p.336). As a result, 
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in many community colleges, the organizational culture has broken down into “distrust 
and segmentalism in which faculty, staff and administration (were) adversarial and 
territorial” (Howell, 2000, p. 2). The decision to shift to strategic thinking, on the other 
hand, moves the college toward a more “holistic perspective” in so far as it often 
“triggers a reexamination of the long-term purpose, structure and market position” of the 
college (Lorenzo, 1998, p. 336). Very often, the change to strategic thinking will even 
“reshape the culture of the community college” (Lorenzo, 1998, p. 337). The college will 
begin to find it necessary, in order to provide a basis for making a strategic decision on its 
future, to develop relationships with the larger environment. It will find itself monitoring 
student and faculty performance more effectively, and it will come to better understand 
the external forces that are triggering change (Howell, 2000). In brief, strategic planning 
calls for a process that entails an environmental scan (or, the identification of emerging 
issues), evaluation of response, and long-term planning based on the evaluation, 
including forecasting, goal setting, implementation, and monitoring (Howell, 2000). The 
key to strategic planning is the environmental scan, whereby an institution studies the 
external environment and determines what threats are posed by it, or opportunities for 
betterment offered (Howell, 2000).  
Many researchers call for new models of strategic planning in community 
colleges, so that the colleges can respond more effectively to change. Pettigrew and 
Whipp “developed a model of strategic change that emphasizes the continuous interplay 
between the components of change, differentiating between the inner and outer context” 
with the outer context being the external economic, political and social factors and the 
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inner issues of resources and college culture (Howell, 2000, p. 3). Some colleges have 
made use of Lewin’s traditional model of organizations in need of change, and therefore 
attempted to reestablish balance between the driving and restraining forces on campus 
(Howell, 2000). This has entailed a process of unfreezing the forces that keep a college 
locked in equilibrium, “preferably by reducing the restraints” (Howell, 2000, p.3). 
Although some researchers argue that the use of strategic planning can be limiting if it 
“does not allow for flexibility” (Howell, 2000, p.3), since the 1980s strategic planning 
has been more and more successful in the community college environment. 
Examples of success stories in strategic planning abound in the literature on 
community college organizational reform. A strategic plan implemented at Capital 
Community Technical College featured an environmental scan, establishing department 
goals, and monitoring progress toward the goals (Howell, 2000). Recommendations for 
improvements, derived from the process of review, were also part of the plan. Other 
colleges, like the Allegheny Community College in Maryland, developed strategic 
planning models that “emphasized the human element” (Howell, 2000, p. 2). This kind of 
implementation includes allowing for communication and requiring a commitment from 
all staff to the planning process. In the strategic plan implemented by Rio Salado 
Community College, a survey was included in the process, in order to elicit faculty 
response to their fears about change and subsequent training to empower and help 
faculty. The plan also included such personnel-boosting efforts as a monthly president’s 
breakfast, and “a rewards and recognition program” (Howell, 2000, p. 2).  
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One particular kind of reorganization of the community college is called the one-
stop-shop model, which has been explored for over a decade (Walters, 2003). Though the 
model zeroes in on efficiency, its overall emphasis is on the quality of services offered to 
the students (Walters, 2003). The model includes ways to help the student get more from 
the administrative structure designed to help him or her, but which often fails to do so. 
Helping administration and faculty work together to help students is also an emphasis of 
this student- centered planning process. “Cross training, use of technology, convenient 
business hours and appropriate locations” are also strategies used to “minimize the 
number of offices a student must visit in order to conduct business with the college” 
(Walters, 2003, p. 2).  
Finally, whether or not strategic planning goals can be better achieved by the 
creation of virtual community colleges is also discussed (Peinovich, 2000). The recent 
accreditation of a virtual university caused an uproar in education, as it remains generally 
believed that a virtual education cannot be the equivalent of a physical-setting education. 
Nonetheless, where strategic planning and goals are so important, virtual contexts may 
offer streamlining of problems ranging from student interaction or one-stop-shopping 
information provision (Day, 1997). Indeed, if strategic planning appears to be headed in 
the direction of student-centered education, then a virtual component would seem to 
provide considerable convenience to students, and may, indeed, further enhance the 
advantages of the community college profile. 
 
38 
The Learning-College Concept and Community Colleges  
 In the context of organizational reform of the community college, there has grown 
an awareness among some researchers that “tweaking the system is not sufficient” (Day, 
1997, p. 11); but that, if community colleges in particular are to realize their strengths, 
“there must be total replacement of the old model” with a newer, different vision of the 
institutional goal (Day, p. 11). Because the community college generally continues to 
abide by the principles of the “house that Carnegie built” and continues to use the 
“architecture of credit units, academic calendars and teaching roles” (Day, p.12), it may 
be doomed and never realize its full potential. By binding itself within the constraints of 
education tradition, with its “time-bound, place-bound, efficiency-bound and role-bound” 
ways (Day, 1997), the community college may fail to fully realize its potential as a 
concept.  
 For this reason, community college educators have periodically adopted reforms 
of the educational environment as a whole. In the 1970s, the humanistic education 
movement called for client-centered therapy for students, urging students, according to 
the ideas of Carl Rogers, to become student-centered (O’Banion, 1998). In the 1980s, the 
global reform movement consisted of total quality management, which “asked educators 
to become more customer-centered” (O’Banion, p. 2). Although educators generally 
rejected the business terminology of TQM, the ethic of constant planning and 
improvement, with every stakeholder participating in the process of improvement, did 
take some hold (O’Banion, 1998).  
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 The most current manifestation of reform efforts designed to change the entire 
paradigm of education delivery is the learning-college concept, devised by O’Banion 
(McPhail & Heacock, 2001). Many colleges are quickly adopting the rhetoric of the  
learning-college concept, seeing that it builds upon the traditional strengths of community 
colleges in teaching. Many other community colleges are consolidating into multi-
campus entities where student learning is the central focus (McPhail & Heacock, 2001).  
 Although most educators at most colleges would affirm that their colleges are 
about student learning, the learning-college concept has called such assumptions into 
question (Gleazer, 2000). With their emphasis on teacher performance, lecturing, tests, 
and regurgitation of content and information, many traditionally-structured educational 
institutions, it is now being realized, produce neither enough student learning nor the kind 
of learning that students will need in the 21st century.  
Over the past 40 years, there has been a gradual movement to place learning itself 
at the center of the educational purpose, and this has been manifested in a number of 
ways. During the era of the Progressive Educational movement, learning contracts were 
established so that both teacher and student would know the goals of the class, and 
understand whether or not the student learned (O’Banion, 1998). In the 1960s, behavior 
objectives were made use of to manage student learning by means of objectives. 
Competency-based learning emerged in the 1970s and 1980s, and this reform included 
measuring competencies through entrance and exit exams, with students moving on only 
when they had displayed mastery over the material (O’Banion, 1998). Performance-based 
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funding and standards are later manifestations of a general emphasis on learning-
centeredness in education.  
It was only in the early 1990s, however, that community colleges began to add 
learning-centered values to their mission statements (Wilson & O’Banion, 2002). The 
learning-college concept for community colleges took off with the publication of 
O’Banion’s, A Learning College for the 21st Century in 1997 (Evelyn, 2001). Since that 
point, a vast majority of community colleges have come on board, with 95% of colleges 
claiming to be learning centered in recent years (Evelyn, 2001). With the emergence of 
online for-profit colleges such as the University of Phoenix pitching to students the idea 
that they were designed with students in mind, more and more community colleges felt it 
necessary to compete by adopting the learning-college concept (Evelyn, 2001). Many 
more teachers have individually, sometimes informally, begun to adopt learning-centered 
pedagogy because, as one teacher reported, “I was coming to class and teaching the way 
I’d always done, but I wasn’t sure that all of my students were learning” (Evelyn, 2001, 
p. A15).  
 Perhaps an important impetus for the quick adoption of the learning-college 
concept is what O’Banion has phrased its implementation as a paradigm shift, or a 
“breaking with the past” in community college education (Day, 1997, p. 10). Indeed, it is 
the foundation of the learning-college concept in reformed educational theory that makes 
it so powerful. Simply put, O’Banion has acknowledged that, in today’s world, “it is not 
enough to help students make it through a two-year college, but to aid them in charting 
life’s harder course” (Evelyn, 2001, p. A14). Not only does a learning college put the 
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learner first, it must place the learner’s need to keep learning all of his or her life above 
simply memorizing material. Under the banner of the learning-college concept, teachers 
must spend less time lecturing on content and more time teaching life skills, “such as 
good study habits and analytical thinking, than the actual content of the course” (Evelyn, 
2001, p. A14 ).  
That is, lifelong learning is more important than classroom instruction. In order to 
do this, a learning college must be involved in “promoting the free exchange of ideas, 
encouraging innovation, emphasizing continuous improvement through organizational 
learning, and focusing on assessment” (McPhail & Heacock, 2001). O’Banion framed 
these strengths with two additional factors: (a) Technology is introducing sweeping 
changes that can assist the emergence of learning-centered education; and (b) the 
learning-college concept can work only if there is a rigid and careful assessment process 
to determine what the student knows or can do after the course of study ends (McPhail & 
Heacock, 2001). Additional key elements of the learning-college concept are that 
students must become partners in their learning, should work in collaborative groups or 
learning communities, and teachers must become facilitators rather than agents that 
simply deliver content (Day, 1997). Finally, a key feature of the learning college is that it 
respects student diversity and thus accommodates learning style differences by offering 
learning opportunities and options in many different ways and places (O’Banion, 1997).  
Of the many mandates of the learning-college concept, none is more important 
than getting teachers to change the way they teach. At present, most teachers continue to 
lecture, using a teacher-centered teaching style that “deters the imagination of and 
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creativity in students” (Olson, 1999, p. 339). Much evidence in the literature indicates 
that lecturing is a highly limited means of education, and yet in 90% of classrooms it 
continues to be used (O’Banion, 1997). Although listening to lectures and regurgitating 
information may work with noncreative thinkers who are adept at efficiently organizing 
data and processing it in a conformist manner, the lecturing locks out creative thinkers 
and their more varied ways of processing information (Olson, 1999).  
Learning college theorists argue that the grip of lecturing cannot be broken until 
educators fully understand the difference between teaching and learning (Evelyn, 2001). 
Making a clear distinction between the two is one of the basic tenets of learning college 
theory. Less lecturing and more working with groups of children, and assessing whether 
or not they have learned anything, will likely produce more learning (Evelyn, 2001). 
Although studies find that, in an ad hoc manner, many teachers are already abandoning 
lecturing, learning college theorists argue that the whole institution must make a 
commitment to change, in order for learning to improve (Evelyn, 2001). Moreover, the 
institution as a whole must have a new planning framework, manage excellence, embrace 
diversity, infuse its learning environment with technology, and concentrate at all times on 
building a community of learning, in order for the learning-college concept to succeed 
(McPhail & Heacock, 2001).  
Another critically important aspect of the learning-college concept, following 
from the move away from lecturing, is that students must become active partners in their 
learning (McPhail & Heacock, 2001). This process entails a much more involved process 
of evaluation and assessment, to see if the student is learning anything (McPhail & 
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Heacock, 2001). Technology can be of great help in assisting students to manage and 
assess their own learning (McPhail, 2000). Technology and faculty support are especially 
crucial in helping students gain access to the resources and opportunities they need, in 
order to make learning happen (McPhail & Heacock, 2001). In order to make this process 
flexible enough to encourage true learning, the construct of the Carnegie unit, O’Banion 
argues, must be dismantled, as it is the “top of a very large iceberg that has frozen 
education into a structure related to an earlier social order” (O’Banion, 1997, p. 11).  
In order for a learning college to succeed, it must focus directly on the individual 
needs of its students. Every time any administrator or teacher does anything 
pedagogically in school he or she must ask two questions, “does this action improve and 
expand learning, and how do we know this action improves and expands learning” 
(O’Banion, 1997, p. 9). Moreover, every employee of an institution should be thinking 
about how “his or her work facilitates the learning process” (O’Banion, 1997). O’Banion, 
in particular, has devised a series of administrative tasks designed to constantly and 
consistently assess student learning, including the use of the smart card, assembling a 
portfolio of information, and a “lifelong record of educational experience” (O’Banion, 
1997, p. 16). A comprehensive institutional assessment system is needed so that the 
learning college knows if its reforms are in fact producing better learning (McPhail & 
Heacock, 2001).  
More pointedly, learning college theory is rooted in constructivist theory of 
education, which argues that new learning will be based on altering what students already 
know. It therefore becomes quite important to determine what students already know 
44 
(Woelfel, 2003). Teachers must attend to the different learning styles and personalities of 
all their students, so that “effective learning for all” takes place in their classrooms 
(Woelfel, 2003, p.27). In order to do this, the teacher must not only find out what the 
students already know, but must explore the frames of reference, history, interests, goals, 
and beliefs of students (Woelfel, 2003). Only by getting to know the students can 
teachers respect their students as learners, have a basis for “making appropriate 
instructional decisions” (Woelfel, 2003, p. 27), and adjust their teaching to the learning 
rates, learning styles, and stage of development of the students (Woelfel, 2003). By 
learning about their learners, teachers can make learning relevant to their students once 
again (Woelfel, 2003). If students feel that the subject is relevant to their lives, they will 
learn better in the course (Woelfel, 2003). Moreover, a teacher shows students respect by 
seeking to know them, and this in turn is believed to create an interpersonal environment 
“in which the learner feels appreciated, acknowledged, respected and validated” 
(Woelfel, 2003 p.19).  
One variation of pedagogy in the learning-college concept is the so-called mastery 
style of learning (Woelfel, 2003). According to this theory, no student fails in a course, 
but simply continues working until he or she arrives at a state of mastery (Woelfel, 2003). 
The learning-centered classroom is the mastery model that “takes away the element of 
failure” (Woelfel, 2003 p. 25). Such classrooms are primarily constructivist in nature, 
inviting the student to learn through “activities, class discussions and projects assigned by 
the teacher” (Woelfel, 2003, p. 25). These projects must be designed by teachers to 
“challenge the students to think, engage students in solving problems and offer the 
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scaffolding of support necessary for academic success for all students” (Woelfel, 2003, p. 
26). Teachers must be able to respond to different student learning styles, and “be able to 
match their strategy with the needs of students” (Woelfel, 2003, p.23). In the mastery 
style, all students are expected to learn, and at each stage in learning an assessment is 
undertaken “to determine their needs before new information is introduced” (Woelfel, 
2003, p.26).  
An additional aspect of the learning-college concept, which bears upon changes in 
the role of librarians, is the mandate to create learning communities among students, but 
also create linkages between classrooms and real-world contexts (Gleazer, 2000). In the 
learning college, “learning must be perceived as an educational enterprise that extends 
beyond the schools and colleges to all people in the community during the span of their 
lives” (Gleazer, 2000 p. 12). Learning colleges “break down the walls” between 
education and their neighbors (Gleazer, 2000, p. 17). One of the mantras of the learning-
college concept is the drive to “develop learning opportunities that occur any place, any 
time, any way” (McPhail, 2000, p. 4). Learning colleges see that learning is not time-
bound and space-bound, and therefore increasingly encourage courses online, on 
television, in distance learning labs, and through weekend college (McPhail, 2000). 
Learning experiences based on the anytime and anywhere model are much more likely to 
be “designed for the convenience of learners” (O’Banion, 1997, 20).  
This initiative is premised on the belief held by learning college theorists that 
education can no longer settle for educating people about the society they live in, when 
most students will live in a society “that does not yet exist” (Gleazer, 2000, p. 16). Rather 
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than reproducing the contemporary or past society, teachers must now train students for 
life in an “unknown world” (Gleazer, 2000). Lifelong learning, therefore, is the focus of 
learning colleges, and this principle is manifested pragmatically in exercises that teach 
students skills-- such as researching, writing papers, etc.—that they will need their whole 
life. In this context, teachers are more like guides, mentors, or facilitators, than teachers 
in the traditional sense (O’Banion, 1997). Teachers in a lifelong context are rather 
“architects of connection” (O’Banion, p. 19). A teacher must instill in his or her students 
a taste for self-learning, “arouse their desire to know, to ask questions and to question 
themselves” (Gleazer, 2000, p.16). Moreover, the ethic of lifelong learning would instill 
in a student a desire to continue learning for all his or her life. Brain studies have shown 
that when “engrams,” created by the brain when it encounters new challenges, are stored 
and accumulated in the brain, the brain holds onto these connections for a very long time 
(Gleazer, 2000, p. 16). As engrams fire, the brain becomes stimulated; someone 
dedicated to lifelong creation of engrams will enjoy a brain that can learn new things well 
into old age (Gleazer, 2000). By seeing and thinking about the world differently, the 
brain remains alive to near-learning experiences (Balderrama, 2000). It is the mandate, 
then, of the learning college that pedagogy also concentrate on instilling lifelong learning 
skills in students, including such things, as mentioned, as writing a good research paper, 
having good study habits, and searching effectively on the Internet (Evelyn, 2001).  
For some researchers, student creativity is the focus of the learning-college 
concept (Olson, 1999). Learning must be designed to incite the curiosity and imagination 
of students (Olson, 1999). The five stages of creative work have been mapped out, from 
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absorption, to inspiration, to testing, and to coming to a conclusion. The process entails, 
at the beginning and end of the process, both divergent thinking (taking things apart, to 
come to some new idea about it) and convergent thinking (putting things together in a 
new way) (Olson, 1999). By associating and restructuring what they learn, students can 
actually be involved in “constructing new knowledge” (Chan Lin, 2003, p. 3).  
Studies have shown that creative learning is best realized in group activities, 
usually involved in an inquiry-based or problem-solving exercise (O’Banion, 1997). By 
placing students in learning clusters, triads, federated learning communities, and other 
coordinated study situations, students are more creative, and learn better (O’Banion, 
1997). Reflection is an important element of this process, as “participants engaged in a 
conversation about learning may encounter new ways for seeing, thinking and doing, 
leading to changes” (O’Banion, 2000, p. 16) in how well they learn.  Moreover, in 
groups, learners are full partners “in the creation and implementation of their learning 
experiences” (O’Banion, 1997). In these situations, students are also much more likely to 
differentiate themselves from others and indicate what they know already and desire to 
learn, according to their needs and desires (Memory, Yoder, et. al., 2004). Studies have 
shown that in secondary classrooms small group collaboration “often leads to better 
inquiry products and better learning” because such groups often capitalize on the “five 
heads are better than one” (Memory, Yoder, et. al., p. 150) phenomenon. Group contexts, 
it has also been shown, allow teachers to move more quickly from simple to more 
complex inquiry activities, given the dynamic and momentum of group thinking 
(Memory, Yoder, et. al.). Although it is acknowledged that the implementation of 
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inquiry-based and problem-solving exercises remains a challenge, educational theory 
going back to John Dewey has confirmed, and learning college theory has reaffirmed, 
that problem-solving group efforts lead to better learning (Memory, Yoder, et. al.).  
 After instilling in colleges the importance of transforming themselves into 
learning colleges, O’Banion felt it necessary to correct a misconception about the nature 
of the learning college thus he explains the nature with sample colleges such as, Sinclair. 
The concept is not simply designed to make students “feel good about the environment 
on the campus or the service they receive” (O’Banion, 1998, p.5). The concept is also not 
designed to, as some teachers have misconstrued the concept as, “to impress students 
with the dazzling performance of great lectures” (O’Banion, 1998, p. 5). It is necessary to 
document that learning has occurred, to frame the learning-college concept in a thorough 
and careful concern for assessment and accountability, and to see if true learning has 
occurred (O’Banion, 1998, p.5). Thus, learning colleges must utilize competency 
requirements, reflecting national standards, for entrance and exit. At the beginning, 
educators must “assess the learner’s readiness for a particular learning option” and 
thereafter an assessment must be made to see if the learner learned (O’Banion, 2000, p. 
20). Portfolio assessment was recommended by O’Banion to become the “primary means 
by which learning is documented” (O’Banion, 2000, p.20). A portfolio is a “systematic 
and organized collection of evidence of what the learner knows and what the learner can 
do” (O’Banion, 2000, p. 20). As a result of inadequate attention to assessment, the 
achievement results of those colleges that have switched to the learning-college concept 
remains “mixed” (Evelyn, 2001, p. A18). However, colleges who are the furthest along in 
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converting to the learning-college concept are “performing well” (Evelyn, 2001), perhaps 
proving what learning-college theorists acknowledge, that it “really takes about 10 years 
to see extraordinary change” as a result of transforming one’s college into an authentic 
learning college (Evelyn, 2001 p. A18).  
 
The Role of Libraries in Community Colleges that have converted to the Learning-
College Concept 
 Throughout the description of the learning-college concept, as mapped out in the 
literature, an emphasis was placed on involving the entire college community in student 
learning (O’Banion, 1997). Special attention was paid to how important it is for every 
employee of a learning college to think about how and what they do on a daily basis 
contributes to learning, or not. The implications for librarians at community colleges that 
have converted to the learning-college concept are clear: they must not only individually 
become much more involved in student learning, but they must steer their libraries in the 
direction of helping students gain lifelong learning skills, facilitated by constructivist 
approaches to research (Albanese, 2003; Balderrama, 2000; Barker & Smith, 1998; 
Bruce, 1997). After a brief review of some areas where administrative changes will be 
needed in order to provide the basis for converting a community college library to the 
learning-college concept, what the literature says about how libraries are helping students 
learn better in community colleges, both in a direct and indirect manner, will be 
reviewed.  
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The administrative premises of library conversion to the learning-college concept 
Transforming a community college library so that it functions in accordance with 
the learning-college concept is easily said, but difficult to complete in practice. Several 
broader organizational contexts account for the unpredictability of such a process of 
change. First, the profession of librarian itself is, “and will remain for some time,” in the 
“throes of professional insecurity and identity confusion” (Jones, 1988, p. 224). This is 
due to the influx of technology, the emergence of digitized information and the World 
Wide Web, and confusion as to how a library is supposed to structure itself to function 
properly and effectively in this new environment (Jones, 1988). One end result of this 
state of flux is that older concepts of librarian instruction have been transformed into 
information literacy instruction, but even how to organize a library poised between 
Internet nodes remains an open question.  
 Secondly, organizational theory itself is not entirely sure how to proceed, in 
helping libraries reorganize in the digital age. At present, organizational theory 
establishes some distinctions and guidelines for change based, on organization size and 
complexity, but little practical guidance neither on how a library will look nor how it will 
be structured in a digital world. Organizational theory does acknowledge that large 
libraries may experience what is called the “super tanker effect” and, because they are 
quite bureaucratic and highly structured, have trouble, and have limited flexibility, in 
adapting quickly to change (Olson, 1999, p. 383). Smaller libraries, on the other hand, 
already behave more like tugboats, and therefore will be able to more readily introduce 
new ideas and change. Indeed, smaller organizations tend to be more creative, in general. 
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This organizational discrimination suggests that small community college libraries may 
indeed be more able to manage the changeover to the learning-college concept than large 
academic libraries (Olson, 1999). Supporting this idea is systems theory, which sees 
every system as a complex of subsystems, where relationships are more important than 
events (Lorenzo, 1998). Once again, such patterns of change may become more clear in 
smaller libraries first. 
 Because change is such a traumatic event for all organizations, some 
organizational theory has dwelt on the problem of how change occurs. A roadmap for 
change in organizations, drawn up by Kotter, features an “eight-stage linear framework as 
a roadmap for change” (Eddy, 2003, p. 2). In order for change to occur in an 
organization, the administrators must establish a sense of urgency, create a guiding 
committee, develop a vision and strategy, communicate their vision of change, empower 
broad-based action, generate short-term wins, consolidate gains, and anchor new 
approaches in the culture (Eddy, 2003). This model has been amended in recent years, to 
include the complexities resulting from working with groups, or with multiple institutions 
(Eddy, 2003). One case study of a consortium using Kotter’s model demonstrated how a 
consortium of schools failed to fully implement and achieve change, because there was a 
lack of leadership in “providing direction” and a complete failure to “embed alliance 
visions and strategies into the cultures of the member institutions” (Eddy, 2003, p. 10). 
Another study of two organizations trying to merge indicated that the biggest problem 
was the differences in organizational culture (Eddy, 2003). The conclusion to be drawn 
from such studies, for libraries, is that the change to the learning-college concept must be 
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embedded in the preexisting culture of the community college library, in order to 
succeed. Because one of the most popular ways for community colleges to move toward 
the learning-centered concept is to create a multi-campus consortium, these 
organizational principles are especially pertinent.  
 As mentioned earlier, if the organizational culture of a library is bureaucratic, the 
layers of hierarchy, the tradition of top-down change, short-term thinking, lack of 
management support for change, and other syndromes embedded in bureaucratic 
organizations, will create barriers to change (Balderrama, 2000). It is therefore necessary, 
as a premise to change, to flatten out the hierarchy and increase the flow of information 
and level of cooperation and participation among different organizational areas 
(Balderrama, 2000). If the library has previously valued homogeneity and status quo, it 
will need to find a way to value diversity and ethnicity. Then it can be more effective in 
helping diverse community college students learn (Balderrama, 2000). In organizational 
theory, an organization that controls its employees through rules, policy, and procedure is 
called bureaucratic, whereas an organization that finds a way to provide more 
participation, communication, and socialization between its employees at all levels is 
called “conceptive” (Roueche & Roueche, 1996, p. 34). For a library to adopt to the 
learning-college environment, it will have to become, if it is not already, conceptive in 
nature. Moreover, communication between employees of the library and all other 
employees at the college is even more necessary in the community college context, as 
community colleges have some endemic employee participation problems. A major 
problem at community colleges is the growing use of part-time faculty, who often feel 
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left out of the community of the college (Roueche & Roueche, 1996). It is necessary for 
the college to find ways to create in-depth connections between all faculty at the college, 
and between faculty and employees elsewhere at the college, including the library 
(Roueche & Roueche, 1996). Empowerment, giving individual employees more decision-
making power, is one organizational method that can catalyze the movement toward a 
conceptive posture (Balderrama, 2000). In a learning college, librarians in particular must 
have “personal leadership skills” and be vital enough to effectively communicate the 
educational motives of the college even in such practical places as the reference desk 
(Balderrama, p. 12). Only when the organization truly delegates authority to the 
employee does actual empowerment occur (Balderrama, 2000).  
 The fact that organizational culture can often inhibit change is of particular 
relevance to libraries at colleges. Every library, especially academic libraries, “have 
approved ways of doing things” (Jones, 1988, p. 222). That is, every library has a very 
well-defined organizational culture. Every new librarian learns his or her job by quickly 
learning the “prevailing way of dealing with, for example, time-consuming reference 
questions” (Jones, 1998, p. 222). Moreover, the organizational culture of the library is 
carried by a body of “events, experiences, stories and even jokes frequently referred to by 
older members of the organization” (Lorenzo, 1998, p. 343), and coming to know and 
understand the lore of the organizational culture is crucial for the long-term success of 
employees in the organization. The leadership style, the institutional and instructional 
emphasis, and other elements also factor into the culture of the library (Selman & 
Wilmouth, 1993). Moreover, most effective organizations have a “central faith” 
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consisting of perceptions and views that are shared by most members of the community 
(Lorenzo, 1998). In a community college context, the central faith will relate to how one 
is allied to the mission of the organization or not, or the value of the work being done 
(Lorenzo, 1998).  
 Although on one level having a solid organizational culture may inhibit change, 
solid organizational cultures are ensured smooth functioning. In the context of the current 
crisis that academic libraries find themselves in, the continued erosion of the library 
culture of old is a constant cause of concern for librarians. In addition, “libraries are 
becoming a more hurried work environment” (Olson, 1999, p. 383). In order to respond 
to the myriad of issues and problems that have assaulted the library workplace, total 
quality management was introduced in order to provide some answers (Olson, 1999). 
This switch to strategic planning has altered how libraries are measured. Formerly, the 
effectiveness of an academic library was measured by the volume of the library material 
made available to its clients, “the amount of use of service and resources, and the 
apparent or quantified satisfaction of clients” (Simmonds, 2001, p. 2).  But, in those 
measurements, the library was viewed as a physical space, and access to the collection 
deemed the measure of satisfaction. In today’s environment, with competition in access 
to books from bookstores to online sites, libraries are beginning to think of themselves as 
gateways to broad arrays of access possibilities. They are beginning to place service 
quality before anything else (Simmonds, 2001). As the role of libraries have been 
reevaluated, so too has that of librarians, who must now strive to “distinguish their 
services through friendly, helpful and knowledgeable advice and the best technological 
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resources available” (Simmonds, 2001, p. 2). Insofar as information literacy is being 
increasingly recognized as a skill all workers need to survive, librarians must serve 
patrons by improving their literacy in information research (Rockman, 2002). Clients 
must now be actively helped, in a hands-on way, in locating information, analyzing and 
assessing information, and using and managing information (Rockman, 2002). Because 
of this significant change in the role of the librarian, more training is now required to 
become a librarian (Jones, 1988). Not only must the new librarian be trained in the ways 
of the library and come to understand how the library is viewed by most stakeholders at 
the college, but he or she must participate in a continuous professional development 
program that will keep the librarian abreast of all changes in the field (Lorenzo, 1998).  
Reformation and change also occurs in “professional development programs must move 
from the episodic and voluntary patterns of today to a continual learning requirement for 
all employees” (Lorenzo, 1998, p. 341).  
 Funding for change is a critical issue in the library world. Most libraries continue 
to suffer budget cuts, often hindering libraries from carrying out their ongoing upgrade 
efforts (Kniffel, 2001). Caught between raised standards and, perhaps, the current 
confusion about what the role of a library actually is, these funding cuts make it 
increasingly difficult for most academic libraries even to maintain standards, let alone 
undertake a change of structure to accommodate the learning-college concept. Reports on 
cuts to community college libraries bring the problem closer to home, making it quite 
difficult for community college libraries to undertake the needed changes. On the other 
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hand, if libraries are able to change, the higher esteem that their restructured form will 
garner them in the learning college context may resolve the current funding oversight. 
 Another issue of pertinence to the viability of a community college library 
accommodating the learning-college concept is that of accreditation (Putnam, 2001). In 
accreditation, the academic library is “periodically submitted to an overall or partial 
evaluation of its education activity” (Putnam, 2001, p. 18). The purpose of such an 
evaluation has been to determine if the library is meeting its educational objectives. 
Involving both self-study and inspection by accrediting officers, this process is deemed 
important, as “it makes institutions eligible for federal student loans” (Putnam, 2001, p. 
19). In studies, most organizations appreciate the reflection that the accreditation process 
provides, and in one survey, voluntary accreditation was recommended to be continued 
(Putnam, 2001). An especially important landmark in the use of accreditation as a 
measure of professionalism in academia came when a virtual college was accredited as a 
university, in 2000 (Peinovich, 2000). This action caused an uproar, as many traditional 
academics believed that such accreditation represented a watering down of academic 
value. But as it was shown that the virtual school merited the accreditation, given its 
standards and values, such an accreditation may accommodate organizations seeking to 
undertake significant change. That is, it can be expected that, during a process of 
changeover to, for example, the learning-college concept, a library would suffer some in 
some areas, but in time bounce back to an accredited level. The extent to which the 
accreditation process accommodates such change, and will come to accredit the learning 
college library, remains to be seen.  
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Direct services offered by community college libraries in the “learning-college” context 
Librarians and information scientists often find that libraries are overlooked, 
when measuring the importance of various institutions to society (Durrance, 2003). One 
study surveyed librarians, and found that many believe libraries are too often absent from 
the minds of decision-makers about college life (Durrance, 2003). As a result, it is argued 
that libraries need to develop more “social capital” and that a much more concerted effort 
needs to be undertaken to show all stakeholders the potential impact of library services on 
the quality of education (Durance, 2003, p. 2). This means that the lack of attention given 
libraries by patrons, who seem to take them for granted, may be reciprocated by librarians 
themselves.  
Many librarians continue to struggle to understand the “needs and perspectives of 
their users” (Starkweather, 1999, p. 1). By using focus groups and personal interviews, it 
may become possible for librarians to understand, for example, how and why faculty use 
the library, or if a gap has developed between services offered and those desired by 
clients (Starkweather, 1999). Although the new quality movement based on total quality 
management has impacted libraries in some way, and has caused quality initiatives to be 
undertaken in the libraries of colleges, the “quality movement…is not well advanced” 
(Tompkins, 1996, p. 6). Moreover, it continues to be true that the “prevailing 
organizational paradigm (of community colleges, their libraries included) has all the 
characteristics of a dysfunctional family” (Tompkins, 1996, p. 6). Some researchers hope 
that the increased emphasis on accreditation standards will at last “push faculty and 
librarians to collaborate more closely to achieve joint goals” (Thompson, 2002). It is 
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believed by Steven Bell and others, who call for the establishment of “learning libraries” 
(Thompson, 2002), that only such collaboration will help students become sophisticated 
information consumers, “able to discern knowledge and truth, appreciate diversity, and 
synthesize information to create new knowledge” (Thompson, 2002). Most importantly, a 
learning library should support a “seamless learning culture,” helping students to fit 
together the various components of their education “to create a unified approach that they 
can understand and gives them the wherewithal to cope with and succeed in their chosen 
professions” (Thompson, 2002, p. 16).  
 At present, however, academic librarianship is “facing a crisis” as, among other 
problems, the continued relevance of the profession as currently structured is in question 
(Albanese, 2003, p. 44). Early response to digitization by librarians has been meek, many 
of them “allowing themselves to be marginalized” (Albanese, 2003, p. 44). As a result, it 
is recommended that task forces be created in order to help “librarians. . .find ways to 
promote the values, expertise and leadership of the profession” and also “increase their 
role in the educational process” (Albanese, 2003, p. 44). Should libraries become 
information commons; should all books be digitized; what bibliographic control 
mechanisms are needed to control access; should there be a single information czar on 
campus? These are questions that need to be answered. At present, one study found that 
libraries have responded to change by duplicating services and overlapping traditional 
and progressive practice, in an ad hoc manner (Albanese, 2003). This said, educational 
reform in general, as mentioned, is providing momentum for progressive change in 
libraries. For example, the emphasis on lifelong learning has lead to the creation of “new 
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partnerships between faculty and librarians” (Chan Lin, 2003, p. 2), a significant 
development on the road to becoming a learning library. 
 
From library instruction to information literacy in the community college library 
The changes that most community college libraries will see during a changeover 
to the learning-college concept is perhaps best summarized by the general paradigm shift 
in librarianship today, where 1980s-rooted library instruction is giving way to a 2000s-
based emphasis on information literacy (Chan Lin, 2003). The literature leaves no doubt 
that, for a library to accommodate the learning-college concept, it will necessarily have to 
change from a focus on library instruction to one of information literacy (Rockman, 
2002). 
 The library instruction movement began in the 1980s (forecast by the first Library 
Orientation Exchange Conference in 1971), with an effort by college librarians to provide 
course-integrated instruction to students who know how to find information in support of 
their research in class (Rockman, 2002). Although library instruction librarians did teach 
specific library research and retrieval skills, librarians also pushed to integrate learning 
library and classroom (Rockman, 2002). As a part of this movement, librarians reached 
out to faculty “for time in their courses to demonstrate to students how to use the library 
resources effectively” (Thompson, 2002, p. 7). It was thought that “if a class were 
brought to the library to receive instruction on how to use the library effectively, students 
would do better work on their research papers” (Thompson, 2002, p. 7). Many faculty 
apparently did find that such sessions improved student research skills, so library 
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instruction interventions continued (Thompson, 2002). The benefits of course-related 
library instruction were shown more dramatically by Evan Farber, at Earlham College 
(Thompson, 2002). In terms of the nuts and bolts of the library instruction sessions, the 
librarian would make students aware of the card catalog, the periodical indexes, and the 
reference collection (Thompson, 2002). The use of library resources was also 
emphasized, with instruction in how to use key words, locate books by call number, cite 
sources properly, and “distinguishing between popular and scholarly literature” 
(Thompson, 2002, p. 7). In practice, the goal of library instruction was to answer specific 
student questions on how to conduct research more effectively (Kuhlthau, 1997). As time 
progressed, library instruction began to include more constructivist approaches, including 
group activities, active learning, multichannel presentations, and more conceptual 
approaches (Chan Lin, 2003). Moreover, librarians continued to push for ever greater 
cooperation between the library and the faculty, evolving a partnership to the extent that 
courses are now offered on library skills in conjunction with humanities courses in some 
universities (Rockman, 2002).  
 In recent years, however, library instruction has come under fire. For one thing, 
taking time out of class for library instruction has always received only lukewarm support 
from faculty (Thompson, 2002). Many faculty saw library skills as an “isolated set of 
skills that could be useful for students to know but that was not really central to the 
student’s intellectual growth” (Thompson, 2002, p. 1). This lack of emphasis caused 
students to limit motivation in library skills, as they came to understand that “learning 
library skills would not get them many points in the classroom” (Thompson, p. 1). 
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Eventually, many faculty and students came to see library skills as “an add-on or a plum 
to make the course better” (Thompson, 2002, p. 7), but not at all essential to the course. 
As a result of this de-emphasis, “many (library) users continue to find it difficult to 
comprehend and manipulate the many complexities of an information search” 
(Simmonds, 2001, p. 6).  
 The faltering of the library instruction paradigm was accompanied by a changing 
environment in which librarians worked (Akroyd & Jaeger, 2004; Chan Lin, 2003; 
Cavanagh, 2004; Peinovich, 200; Radar, 2002; Rockman, 2002). The emergence of the 
digital information world on the one hand, and an educational paradigm that called for 
lifelong learning and critical thinking skills, left library skills seeming quite limited 
indeed. As a result, library instruction has begun again to mature, and indeed libraries 
have witnessed “the transformation from a narrow focus on bibliographic instruction to a 
broader concept of information literacy” (Thomson, 2002, p. 6). Thus, library instruction 
has given way to the emergence of the concept of information literacy. Although library 
skills were involved on how to negotiate library collections, and what types of workshops 
to present on, information literacy “goes beyond those confines to deal with information 
in any format located anywhere” (Thompson, 2002, p. 6).  
 Several trends in education have raised questions about the adequacy of library 
instruction. For one thing, information technology has created new dimensions in library 
collections, “as well as alternative sources of information outside the library” 
(Thompson, 2002, p.6). These include CDROMs, online databases, new methods of 
document delivery, and other changes (Simmonds, 2001). Although some have argued 
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that the emergence of such sources makes the library a dinosaur, others see opportunity 
(Simmonds, 2001). Because it is so difficult for faculty and students to keep up with the 
mushrooming growth of such sources, a librarian would be needed to instruct both 
stakeholders on this dimension of information (Thompson, 2002). The modification of 
teaching in the direction of independent study, active learning, and research, have also 
undermined the original premise of library instruction—linking library and classroom—
as students are more often engaged in alternative source searches (Thompson, 2002). 
Therefore, more important than teaching skills, it teaches students and faculty how to 
navigate information independently (Thompson, 2002).  
 Many educators argue that the barrage of information provided by media culture 
causes most information covered in classrooms to become obsolete quite fast 
(Weinberger, 1997). In response to this kind of approach, libraries are beginning to 
emphasize the fact that they provide “multi-products and multi-services” (Liu, 2003, p. 
1), and have become information provision organizations, not just libraries (Liu, 2003). 
Because of this fact, where outputs are not homogenous, old standards of library 
productivity must be jettisoned, and new standards of effectiveness based on service 
provided (Liu, 2003). Some colleges have responded to this rapid change by making 
information literacy a part of a competency-based curriculum, including “making every 
student accountable for learning specific objectives, such as formulating and conducting 
effective search strategies and evaluating information policies in terms of accuracy, 
authority, bias and relevance” (Rockman, 2002, p. 1).  
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 Supporting the paradigm shift to information literacy, researchers have worked to 
define the skills of the new information age. Literacy is now seen as the ability to move 
critically and intelligently, in free-form learning, through all different kinds of 
information (Weinberger, 1997). Information competency is now being defined as well, 
and it includes not only the ability to use computers to find information, but, more 
importantly, the ability to organize information, and “interpret and communicate 
information” (Weinberger, 1997). Berenfeld has mapped out what he calls the 
“infosphere,” providing the information world with a metaphor that “implies growing 
unity, interdependence and accessibility of information production” (Weinberger, 1997, 
p. 1).  
In this world, librarians have a new duty, to “assist students to evaluate the source 
of information and to evaluate the information content of whatever they read” 
(Thompson, 2002, p. 8). In the context of such discussion, students become more aware 
that “scholars are often uncertain or disagree about the facts and conclusions about a 
given topic” (Thompson, 2002, p. 8), an awareness that encourages critical thinking. That 
is, with the new information literacy skills students should be free to “explore a wide 
range of information and deep resources and conceive of information as a vast workspace 
in which their own interpretative skills are being built” (Chan Lin, 2003, p. 1). Although 
some faculty are becoming increasingly uneasy about the resources students are making 
use of in library research, if they are held responsible for determining the critical validity 
of the sources, librarians can help them do so (Thompson, 2002). Nor is location of 
information most important. To live in the information age, “students are required to go 
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beyond the ability to locate information and require competency in seeking meaning and 
understanding” (Kuhlthau, 1997, p. 3). As the multiplicity and richness of sources 
continue to expand, information becomes ever-present, and the old image of the teacher 
as fount and source of information gives way to one where he or she, as well as the 
librarian, are simply sentinels and custodians of sources, helping students to arrive at 
some understanding of research (Tompkins, 1996).  
 Some theoreticians of information literacy, with relevance to the role that 
librarians will play, place even greater emphasis on students learning for themselves. 
That is, they argue that in order to enhance learning “students need to experience the joys 
of free-form learning and self-guided discovery rather them being tethered by the 
constraints of outdated tomes, overcrowded classrooms and information overload” 
(Thompson, 2002, p. 1). Digital libraries will only “break the shackles of nineteenth 
century literacy” (Thompson, 2002, p. 1) if faculty would allow students to follow their 
passion and range over information in a free form. Learning is a paradigm that argues that 
students only need information in the context of challenging and engaging problem-
solving efforts, obtained during the process of research. Students must be driven by 
inquisitiveness, not a need to get some facts down. Facts support arguments only in the 
context of critical thinking skills used in certain projects; they are always there to be 
found some other day, and need not be memorized in order to demonstrate knowledge 
(Chan Lin, 2003). Finally, “when the learner is placed at the center, the goal of 
information seeking is no longer merely getting the relevant information but getting 
information that leads to a new understanding in the process of learning” (Kuhlthau, 
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1997, p. 2). This approach has been found to be particularly useful for children using 
digital libraries in the K-12 educational environment (Kuhlthau, 1997). More to the point, 
along this line of argument, is that information itself is not even the ultimate goal of a 
search human attention is: “It is human attention that gives information meaning and 
direction” (Tompkins, 1996, p. 12). That is, only when information comes into the 
purview of a student seeking support for an argument in a problem-solving exercise, for 
example, does that information come alive. 
 Given this highly idealistic view of the individual learner, in a learning college 
environment, the role of the librarian in the learning college is quite clear. This is even 
truer if one consider that at present there remains “a daunting list of challenges facing 
network users, among which are inadequate education and training, lack of technical 
standards, complex or unknown procedures, insufficient or uneven network capacity, 
unreliability of data transmission, poor documentation, and insufficient connectivity” 
(Saunders, 1999. p. 1). In every area, a new information literacy-learner-focused librarian 
at a community college should be equipped to assist students. Suggestions on how to 
search and how to interpret the validity of what is discovered also entail a whole other 
“laundry list” of assistive goals in which librarians must become directly involved to 
assist information-age students. Whereas previously, librarians instructed students only in 
a few skills for negotiating the library’s offerings, today they ideally will become guides 
and mentors helping students learn freely and critically on the broad but twisted 
information highway. 
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 In addition to being instrumental in assisting students to arrive at a new kind of 
learning, responding to the paradigm shift from library instruction to information literacy 
assistance, librarians also will be involved in practical efforts to focus on the learning of 
their student clients at a learning college (Durrance, 2003; Eunsook & Milgram, 2004; 
Jones, 1988; Kuhlthau, 1997; Olson, 1998). 
 Community colleges libraries can build on their strength as research libraries, to 
further assist students to undertake efficient and productive research (Liu, 2003). Such 
research, it is acknowledged, will inevitably include the Internet, especially in today’s 
educational environment. Studies have indicated that Web-based learning is effective 
only if those qualities that promote learning remain open and exploited. Use studies of 
Internet learners indicate that proximity, ease of use, and prior experience lead to a good 
search, as well as academic factors such as the discipline or task involved (Starkweather, 
1999). Two facets of Web-based learning that have received considerable attention are 
engagement and adaptiveness. The first refers to the process by which the student 
initiates and then pursues the interaction, whereas the second refers to whether or not the 
search leads in the direction of the desired information (Chan Lin, 2003). Studies indicate 
that students become more engaged in Web-based learning if they work in groups, and 
secondly that online courses move toward useful information if students are allowed to 
explore information freely (Chan Lin, 2003). Librarians in learning colleges can enhance 
student learning by introducing them to the advantages of online searching. 
 From the humanist perspective, Web-based learning is facilitated if there is good 
content, connectivity, and user-friendliness. In all areas, librarians have a role in easing 
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each quality of student interaction with the Internet (Starkweather, 1999). It is argued that 
individual differences between learners should also be considered in Web-based learning. 
As a result, educators should provide tools that are “explicitly designed to support 
activities congruent with constructivist views of teaching” (Chan Lin, 2003, p. 4), and, of 
course, the expertise of librarians can be made use of in such design. Here again is an 
opportunity for librarians to help students sharpen their critical skills (Chan Lin, 2003). In 
studies of student use of the Internet for library instruction, it was found that students 
were satisfied with such courses, indicating as well that librarians can make use of the 
Internet itself to further the goals of teaching information literacy (Chan Lin, 2003).  
 When dealing with children or teenagers, librarians in the learning-centered 
context must intervene in guiding and coaching ways, to help students in the information 
search process. Five strategies outlined in the literature include, collaborating, continuing, 
conversing, charting, and composing (Kuhlthau, 1997). As an example of these 
processes, charting involves making a picture of your thinking process and is used to 
“make students more aware of the process as they experience it” (Kuhlthau,1997, p. 8). 
Organizing one’s thoughts in this way also enhances critical thinking and reflection. 
Composing is the name for the process by which one simply begins to formulate one’s 
thoughts on paper (Kuhlthau, 1997, p. 7). Conversing with the guide, often the librarian, 
is seen as an important step in helping to direct students toward more pertinent 
information, as by this process one determines what the student already knows (Kuhlthau, 
1997). Continuing consists of coming to an understanding that the information search 
process is a constructivist process that may lead to other searches, or end up in this search 
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with but a partial answer, the study “to be continued” (Kuhlthau, 1997). All of these 
processes only work well if a trained librarian can locate them in Vygotsky’s zone of 
proximate intervention, as “help within this zone moves the student along in the 
information search process” (Kuhlthau, 1997,p. 4), whereas assistance offered outside 
this zone is intrusive or overwhelming (Kuhlthau, 1997). Through this construction of the 
search process, it is argued that “librarians and teachers (come to) play a central role in 
facilitating learning” (Kuhlthau, 1997, p. 3) for students. All in all, librarian-supported 
information searching is intended to counteract the reality that “activity without reflection 
rarely leads to new learning” (Kuhlthau, 1997), but that reflection allows students to 
construct a new understanding from any activity.  
 This is truer still if the learning situation is problem-solving oriented and related 
to a learning community. The lure of computers and online searching is especially 
powerful in K-12 classrooms, where children often work in groups, and where 76% of all 
libraries are housed (Weinberger, 1997). In this context, the popularized nature of the 
Internet is often exploited, and, at this juncture, where appropriate, librarians can assist 
students in moving beyond the popular search engines, to still more of the 600 billion 
pages of content contained in the Internet (Mersky & Hankins, 2004). Here, too, 
librarians can provide in-depth assistance in ensuring that children obtain a “baseline of 
communication, analytical and technical skills” (Rockman, 2002, p. 2) so that they can 
function in the economy of today’s world. 
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Indirect assistance by community college librarians in the ‘learning college’ context  
In addition to librarians in a learning college becoming directly involved in 
instructing and assisting students in information literacy, there are also a number of 
indirect results of librarian activity in the learning college as well.  
 An example of an indirect impact that learning college librarians can have relates 
to faculty use of the Internet. Studies indicate that faculty use the Internet more often if 
they use the library at the college (Starkweather, 1999). If faculty do not use the library, 
they usually are not using the Internet. Predictably, faculty who use the computer quite a 
bit for information searching have a positive view of this form of searching, whereas 
those who make little use of it, have a less positive view of the Internet. Therefore, 
librarians stand at a critical juncture between faculty developments, from a mere library 
skills to an information literacy stage of involvement in learning. In addition, if they 
assist faculty in moving toward a more positive view of computers and the Internet, it is 
to be expected that positive faculty views will rub off on students and result in more 
student learning (Starkweather, 1999).  
 Faculty status has also been found to influence to what extent faculty use Web 
sites to provide instructional information (Akroyd & Jaeger, 2004). Studies found that 
part-time faculty make less use of the Internet, use it less robustly, have less access and 
available time to use the Internet, and generally do not post lessons and use the Web sites 
for instructional purposes (Akroyd & Jaeger, 2004). If part-time faculty use continues to 
grow, the decline in Internet use linked to their work profile could present itself as a 
barrier to promoting information literacy by learning-college librarians. If, on the other 
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hand, librarians helped part-time faculty overcome those constraints that inhibit Internet 
use, they could again indirectly influence student learning (Akroyd & Jaeger, 2004).  
 Librarians in a learning college could also exert an indirect influence on 
curriculum design, should they acquire expertise on the software program offerings that 
might support a course (Thompson, 2002). If the software and the curriculum are linked, 
then the librarian would once again become directly involved in providing tours and 
orientations of the program, to assist in fixing the linkage between course and software 
(Thompson, 2002). Librarians should also become involved in committees on curricula, 
and strategic planning, in order to have input as to software or Internet support of planned 
curricula changes (Thompson, 2002). By helping faculty incorporate media and the 
Internet into courses, librarians can indirectly enhance the learning at learning colleges in 
numerous different ways. Various partnerships between librarians and technologists to 
create curricula, such as Colgate’s Collaboration for Enhanced learning, is yet another 
way in which the librarian in a learning-college context can indirectly impact learning 
(Thompson, 2002).  
Furthermore, should librarians become versed in theories explaining why people 
do or do not adopt technology--based on Rogers’ theory of the diffusion of innovations, 
the theory of planned behavior, or the technology acceptance model--they would deepen 
the theoretical basis of their advisements as to the feasibility of Internet or software 
programs for certain student body sectors (Starkweather, 1999). Librarians should not 
only work with early adopters, but also devise strategies to work with laggards in 
technology adoption, even those who do not adopt it for some time (Starkweather, 1999).  
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 A host of ways in which librarians could simply make it easier for faculty and 
students to know what is available in the library are also present in the literature. Some 
approaches are as simple as providing a newsletter, for example, which would let faculty 
know about what is available (Starkweather, 1999). All such assistance would indirectly 
improve student learning. In one study, faculty use of the library increased after the 
librarian began to issue an e-mail newsletter informing them of new offerings or 
interesting resources. Simply by providing all staff with the information of “how and 
where to get what,” librarians can greatly smooth out barriers to the progression of 
information literacy in a learning college.  
 Finally, some librarians have become involved in homework intervention 
programs, with the idea that by helping students with their homework, in the library 
context, they may push students along the continuum toward information literacy 
(Eunsook & Milgram, 2004). This is yet another, if indirect way, in which librarians can 
infuse student thinking with the idea that learning today includes information literacy and 
the creative and critical use of the Internet (Thompson, 2002).  
 
Conclusion 
This review has documented the emergence of the learning-college concept as a 
major development in the changeover of emphasis in education to the student-centered, 
learning approach (Day, 1997; Eddy, 2003; McPhail, 2000; O’Banion, 1997). Backed by 
constructivist theory, the learning college structures itself in such a way as to guide 
students in lifelong learning; assess them often to make sure they are learning the skills 
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offered; and push them along towards self-directed, free-form learning engineered by 
their own curiosity, inquisitiveness, and passion to learn. Although during the 1980s it 
was thought that librarians could become more involved in student learning if they 
collaborated with teachers to provide sessions of instruction in library skills. The 
emergence of digital information and the Internet vastly changed the theoretical footing 
of the academic library. As a result, the library instruction model for librarian 
involvement in student learning has been replaced by an information literacy model, in 
which librarians become involved both directly and indirectly in assisting students 
achieve higher critical learning in the context of library and Internet use (Akroyd, Jaeger, 
et. al., 2004; Chan Lin, 2003; Peinovich, 2000; Radar, 2002; Rockman, 2002). This kind 
of learning is especially applicable to and appropriate to the learning-college context, 
offering the possibility that librarians, once marginalized by the information revolution, 
can now reassume a central place in the context of an educational system focused entirely 
on student learning (Durrance, 2003; Eunsook, Milgram, et. al., 2004; Kuhlthau, 1997; 
Olson, 1998; Weinberger, 1997; Starkweather, 1999).  
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Chapter 3 
Methodology 
 
The purpose of basic academic research is to generate theory and discover truth, 
that is, knowledge for sake of knowledge.  The purpose of applied research and 
evaluation is to inform action, enhance decision-making, and apply knowledge to 
solve human and societal problems.  Basic research is judged by its contribution 
to theory and explanations of things as they occur as they do (Patton, 1990). 
The researcher’s explanation if this chapter is listed in the following subsections: 
(a) the type of case study the researcher is using, (b) research plan and the case subject, 
(c) data collection and data sources, (d) research design,  (e) population sample, (f) site of 
the study, (g) data collection, (h) data analysis, (i) research questions, (j) limitations; (k) 
researcher’s role, (l) trustworthiness and validity; (m) transferability, (n) ethical issues, 
and (o) the researcher’s timeline. 
Crotty (1998) explains the four elements of the research process as follows: 
As a starting point, it can be suggested that, in developing a research proposal, we 
need to put considerable effort into answering two questions in particular.  First, 
what methodologies and methods will we be employing in the research we 
propose to do?  Second, how do we justify this choice and use methodologies and 
methods (p. 2)?  
 Crotty (1998) further explains the expansion of the research process from two 
questions to four research paradigms, which he outlined as: positivist, interpretivist, 
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critical theory, and deconstructive.  Merten’s (1998) perspective on these paradigms is 
best explained by describing the ontology, epistemology, and methodology of each 
paradigm.  For this case study the researcher’s study best reflects the constructivist and 
interpretivist.  
 
The Type of Case Study the Researcher is using 
It is the assumption that this study closely models constructivist-interpretivist 
theory, in the aspects of epistemology and methodology. 
Interpretivists believe the researcher and the individuals being researched are 
interlocked in an interactive process, where each influences the other (Crotty, 1998).  
Interpretivism is often linked to the thought of Max Weber, who suggests that in human 
thought we are concerned with understanding human reality, as opposed to focusing on 
positive causality (Crotty, 1998).  All meaning is socially constructed; and truth and 
meaning, according to Crotty, come into existence from one’s engagements with the 
realities of the world (1998).  This means that an individual can best understand his or her 
point of view because he or she has actually experienced it.  This paradigm upholds the 
theoretical perspective of choice in educational research, thus, supporting the meaning of 
understanding.   
 Epistemologically, this paradigm assumes that knowledge is created through  
interaction and that experiences cannot be adequately described separate from the object 
(Crotty, 1998).  Scholars Schleiermacher, Dilthy, Heidegger, and Gadamer; social 
physiologist, George Herbet Mead; and pragmatist philosopher Charles Sanders Peirce all 
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agree that authentic meaning of ideas is situated within language that goes deeper than 
the person’s own understanding ( Crotty, 1998).  The social constructions of meaning, as 
methods, are interactive, contextual, emergent, and ongoing, and include observation, 
focus groups, and interviews (Crotty, 1998; Merten, 1998).   
 Methodologically, this paradigm can best be described in Reitzug’s (1994) case 
study of Empowering Principle Behavior, stating that he wanted to study the “concept in 
context,”  that his field notes served “ as a means of calling attention to…issues to be 
explored in future data collection and analysis” and that his role in the study was 
“participative…when appropriate” (p. 99). 
 
The Research Plan 
The research design is a qualitative, exploratory study.   This study examined the 
key elements from the learning-college concept and how they are applied and supported 
within a community college library services-learning resource environment.  
Patton (2002) constructs an outline of a three-step process for constructing a case 
study: 
1. Assembling the raw case data--all the information uncollected regarding 
individuals and the organization. 
2. Constructing a case record--a condensation of raw case data (the process of 
content analysis) that is organized, classified, and edited into a manageable and 
accessible file. 
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3. Writing the final case study narrative--a readable, descriptive picture with all 
necessary information for conveying the uniqueness of case to reader. 
The case study explored other elements that can be used in support of the role of a 
library can support the mission of the learning-college concept, specifically in the area of 
information literacy. The literature explores how other community colleges are using 
information literacy to support student-centered learning. 
 
The Case Subject 
The researcher conducted a comparison case study on two libraries: a learning-
college library and a non-learning-college library.  For the purpose of this study the 
researcher will focus on the efforts from library services only, not computer centers or 
media services, etc. 
This chapter briefly summarizes the methodology used in this study of libraries 
adjusting to the learning-college concept in medium-to-large community college libraries.  
 
Research Design 
This research analyzed data linked to each of two different libraries operating at 
community colleges modeled on the learning-college concept. Data regarding the 
operation of the college and the library were analyzed. Interviews were conducted with 
librarians and students at the two libraries, in order to obtain empirical feedback 
regarding the degree to which the libraries were operating under the principles of the 
learning-college concept. The results of the survey interviews were then compared in 
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order to both determine which library’s operations were most in line with the learning-
college concept, and to derive a model of how a library might best adjust and conform to 
the learning-college concept. The differences between the libraries were analyzed. Both 
libraries contained general collections, though only one allowed the catalog to be 
searched in multilingual format.  
One library had a fairly limiting policy for checking out books, whereas the other 
made extensive use of online requests and allowed books to move between college 
campuses. Whereas one library provided assistance in information retrieval, in a manner 
reminiscent of traditional library instruction, the other library had put in place a 
collaborative system in which support services were linked to curricula, in a manner more 
in keeping with information literacy. Both libraries appeared to as yet reveal comparable 
use in terms of books released, databases offered, amount of instruction offered, and 
other services.  
Some anomalies emerge during this comparison study, whereas, the more 
traditional library had more computers, the library oriented toward the learning-college 
concept used fewer computers in a more progressive way. In general, the comparison 
between libraries indicated that each library was moving in its own way toward the 
learning-college concept. These findings suggest that each library, due to its 
organizational history and limitations, must progress to the learning-college concept and 
to full participation in the culture of information literacy, as opposed to library 
instruction. Over all, the model that develops in the context of the learning college is that 
the nature of library services will be transformed from loaning books and offering library 
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instruction, to offering online services for which students will need more guidance in 
information literacy.  
 The results of the survey interviews, analyzed in chapters 4, were compared 
against the current literature regarding best practices of libraries under the learning-
college concept; and a model of best practices has been drawn up in order to help other 
libraries adjust to the demands of the information age.  
 
Population and Sample 
The population for this study consisted of librarians employed at two libraries in 
community colleges, as well as students who made use of those libraries. The librarians 
were interviewed by the researcher in a one-to-one manner, in order to determine the 
degree to which the library’s current operations adhere to the learning-college concept. 
The views of the interviewees as to whether or not their library has made sufficient 
progress in adjusting to the information age is also considered, with relevance to how 
well they are doing in conforming to the learning-college model. Four of the five of the 
librarians interviewed were full-time staff librarians, whereas three were full-time faculty 
librarians were from the learning college library. Of these thee librarians, one was the 
dean of the library. These interviews were conducted in the same manner as those 
interviews at Canyon Community College.  
 The librarians were asked how their library’s organizational culture supports 
learning, the types of programs offered to support learning, how the collection 
development process supports learning, how library instruction is conducted at the 
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libraries, and how the library’s layout helps students in learning better. The questions also 
scrutinized the library’s online offerings, the databases it offers to assist students in 
locating information online, and the various policies the library has in place regarding 
lending or borrowing, including whether or not they share books with other colleges. The 
latter questions were designed to determine the extent to which the library has become 
infused with flexibility as a result of online operations.  
 An additional series of questions focused on staff recruitment and development, 
inquiring of those qualities, types of knowledge, skills, and abilities the library looks for 
in hires. It also looked at other aspects of the hiring process at the library. More questions 
were designed to determine what technical resources the library has, including physical 
resources, services offered with technology, online services offered by the library, and 
how well the librarians think their library offers technical-based services. The types of 
technology and the capabilities of the staff in terms of technology are also scrutinized. 
Finally, the assessment processes that the library makes use of in order to determine how 
well it is doing in providing learning opportunities was studied. Whether or not the 
librarians believe that the library was student-centered and whether its collection 
promotes student learning was assessed. Finally, efforts undertaken by the library to help 
under-prepared students was studied.  
 In addition to interviewing librarians, the researchers also interviewed 20 students 
attending Canyon Community College. The students were selected randomly by the 
researcher, when they were studying, reading, or lounging in the student lounge of the 
library. The students were asked to answer five questions during a semi-structured 5-20 
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minute interview. These questions focus on (a) whether the student uses the library; (b) if 
so, for what; (c) whether or not they are learning from using the library; (d) if the library 
has specifically assisted them in their learning; and (e) what they would like to see the 
library change in order to enhance their learning through library use.  
 
Site of the Study 
The site of the study was Canyon Community College, a medium-to-large 
community college that was named as a learning college to the learning-college concept. 
The adjunct site of the study was a medium-to-large community college, Leadership 
Community College was located 3 driving hours away from Canyon Community College. 
Each college had libraries on site. The researcher choose one campus library from each 
institution. 
 
Data Collection 
Data were collected through the use of semi-structured interviews. The data 
collected from 5 librarians at Canyon Community College Library and the three 
additional librarians from Leadership Community College were collected solely through 
the administration of one-on-one interviews. Each interview consisted of 44 semi-
structured questions administered during a 60 to 90-minute period. The interview was 
conducted in a formal library setting, primarily a group study room at the library itself. 
The interviews of the 3 librarians from the Leadership Community College were handled 
in the same manner as those at Canyon Community College.  
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 In addition to librarian interviews, 20 randomly-selected students were 
interviewed. The range of questions presented to these interviewees was limited to five 
questions, and the semi-structured interview lasted a brief 5 to 20 minutes. All the 
interviews, both from librarians and students, were tape-recorded, and later transcribed by 
the researcher. All of the comments and viewpoints offered in the interviews were kept 
anonymous by the researcher.  
 
Data Analysis 
 The data obtained from the seven librarian interviews and the twenty student 
interviews were compiled to determine the views of stakeholders in the capacity of the 
library to support the learning-college concept at these community colleges.  
 The data obtained by the interviews were augmented by data gathered from both 
institutions concerning the materials, policies, planning, staff, services, facilities layout, 
and management of the community colleges and their libraries. Archival data were 
analyzed, and document analysis was also conducted regarding the fit between the 
viewpoints obtained in the interviews and the official data offered by the colleges.  
 The results of the data analysis of the interview data and the document analysis 
were also sent to the institutions from which the data were gathered.  
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Research Questions 
 This study examined the viewpoints and attitudes of two kinds of stakeholders in 
the library of a community college. Questions were asked of both librarians and students 
in order to determine to what extent their libraries are upholding their mission of 
supporting the learning-college concept. The main research questions of this study are 
derived from the questionnaires. They are: 
1. What is the role of the library or learning resource center in the learning 
college? 
2. What key elements comprise the role of the successful library in a learning 
college? 
3. How, specifically, does the successful library in a learning college assists 
students in learning in the context of student-centered learning problems? 
4. How, specifically, does the successful library in a learning college assist the 
faculty in the context of their teaching methods in a student-centered learning 
problem? 
The assumptions underlying these questions is the college’s mission, which 
supports the goals of the learning-college concept. It is also assumed that the college and 
the participants of the study understood the central theme of the study, would be able to 
answer the questions put to them, and also made voluntary contributions in the 
interviews. The study also assumes that the knowledge derived from the study will 
contribute new knowledge for subsequent application in the field. 
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Limitations 
The study advised the reader of the following methodological limitations as stated 
by Patton (2002, p. 306): 
1. Some documents and records may be incomplete or inaccurate. 
2. The research data to be obtained via record and document analysis are open to 
potential researcher misinterpretation. 
3. The data to be collected during the interview sessions may be subject to distortion 
based upon personal bias, anger, anxiety, politics, and simple lack of awareness. 
4. It is possible that observations conducted during the study may affect the situation 
being observed in unknown ways. 
 The limitations of the study derive from the fact that the conclusions were 
drawn from a limited number of questions addressed to at least 20 people, including 
faculty and students from each institution. The limitations of the data collection and 
analysis, as derived from the context of a medium-to-large college library, are also noted. 
 
Data Collection and Data Sources 
The data collection for this study involved review documents, archival records, 
journaling of the subject, direct observation, and collection of interviews.  The data that 
the researcher collects were described as “the vehicle though which the researcher 
collects information based upon research findings“(Mertens, 1998. p. 25).  Operational 
zing is the other process in which the researcher will examine what types of data to 
collect as well as the ability of selecting which data to use (Mertens, 1998).  Patton 
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explains the importance of using and presenting a variety of data mediums used in 
research for a case study such as the ones this study will utilize ( 2002). 
 Documents included letters, memoranda, presentations, agendas, study reports, etc.  
Patton also states that documents act as “a stimulus for inquiry that can be pursued only 
through direct observation and interviewing” (2002, p. 294).   
Archival records can be defined to include survey data, personal records, charts, and 
databases. 
Direct observations and journaling of the subjects is the researcher examining what 
happens during workshops and during reference interview questions.  The research 
included attending functions highlighted the library’s role in fostering student learning. 
Interviews were both semi-structured (formal setting) and unstructured (informal 
setting).  Both structures have been used in order to capture friendly and impersonal, 
open ended questions (Fontana & Frey, 1994).     
Interviewing has a wide variety of forms and multiplicity of uses.  The most 
common type of interviewing is individual, face- to face verbal interchange, but it 
can also take the form of a face to face group interview, mailed or self 
administered questioner and telephone surveys (Okaley, 1988 as cited in Fontana 
& Frey, 1994, p. 366-370). 
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Researcher’s Role 
The researcher was aware that she might bring certain biases to this study based on 
her personal experience and engagements. Merten states that it is the responsibility of 
the researcher to make critical decisions regarding questions to be asked, observation 
journaling, and the identity of the researcher’s values, assumptions, beliefs, or biases 
he or she brings to the study (1998). 
In keeping Metren’s idea in mind, the researcher was mindful of her bias 
and perspective when examining and writing the data analysis for this research.  Patton, 
adds:  
The qualitative analyst owns and is reflective about her or his own voice and 
perspective; a credible voice conveys authenticity and perceptive; a credible voice 
conveys authenticity and trustworthiness; complete objectivity being impossible 
and pure subjectivity undermining credibility, the researcher’s focus becomes 
balance-understanding and depicting the world authentically in all its complexity 
while being self-analytical, politically aware, and reflexive in consciousness 
(1998, p.41). 
During the data analysis procedures and reporting of this study the researcher  
kept in mind the process of self-awareness and those involved in this study. 
The researcher encompasses the collection of data by following authors Miles and 
Huberman’s (1994) sequence of qualitative data analysis: (a) coding field notes from 
documents  reviews, observations and interviews; (b) noting personal reflections in field 
notes page margins; (c) sorting through the data to identify relationships between 
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variables, patterns, themes and common sequences; (d) identifying the patterns, process, 
commonalities, and differences and using them as reference frames for the second stage 
of data collection; (e) elaborating tentative generalizations that explain consistencies 
found in the data base; and (f) examining formulated generalizations against a knowledge 
framework consisting of theories or constructs (as Cited in Mertens,  1998, p. 351). 
 
Trustworthiness and Validity 
This study used a triangulation of data sources, resulting in incorporating from 
Stake (1995) the following characteristics for this qualitative study:   
1. Observations and immediate interpretations are validated: Triangulation of data 
are a route; there is a deliberate effort to disconfirm one’s personal interpretations; 
its reporting assists readers to make their own interpretations, and its reporting 
assists readers in the recognition of subjectivity. 
2. It is no hortatory, resisting the exploitation of the specialist’s platform. 
3. It is sensitive to the risks of human subject’s research. 
4. Its researchers are both methodologically competent and verse in the disciplines 
relevant to the study. 
This study followed Creswell’s (1998) research design, data collection, 
data analysis, and reporting: 
1. Triangulation--multiple data sources. 
2. Peer review and debriefing--The research’s committee chair and committee 
members provided advice on appropriateness of data and procedures.  A 
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professional associate of the researcher also provided input to the formulation of 
the survey instrument. 
3. Clarification of researcher bias--Any bias of which the researcher had knowledge 
was revealed and checked. 
4. Member checking--Interviews were allowed to review interview transcripts and 
write-ups, to ensure their ideas were represented correctly. 
5. Thick description--The researcher attempted to write the narrative in such a way 
that it engaged readers and allowed them to understand the uniqueness of this 
particular case. 
 Patton explains that the trustworthiness of collecting data are directly linked to 
the trustworthiness of the participants involved (2002). 
 
Transferability 
Transferability, according to Lincoln and Guba (1985), is defined as a qualitative 
external validity where the results from one study were used to generalize the results of 
another.  Thus, it is the researcher’s responsibility to provide the reader with detailed data 
about the subject in the case study.  Therefore, the researcher made every attempt not to 
generalize the findings of the research from this study.    
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Ethical Issues 
This study identified the ethical concerns within this research.  The code of 
ethics that this study followed comes from Casswell and Jacobs (1987) “Concerned with 
aspirations as well as avoidances; it represents our desire an attempt to respect the rights 
of others, fulfill obligations, avoid harm, an augment benefits to those we interact with” 
(as cited in Glesne, 1999, p. 20).  The researcher has the responsibility to the reader to 
“develop a sense of trust and mutuality” (Casswell & Jacobs, as cited in Merten, 1998, p. 
186).  The following was an ethical outline from authors Fontana and Frey (1994) that are 
principle that the researcher used: 
1. Informed consent--Survey respondents and interviews were truthfully informed 
about the research project and were asked to sign consent forms. 
2. Right to privacy- The identity of the subjects was protected, unless express, 
written consent to the contrary was given. 
3. Deception--The researcher identified herself and fully disclosed the nature of her 
research to participants in the study.  
4. Protection from harm--Additionally, the researcher affirmed to do no harm 
(physical, emotional, or any other kind) to any of the informants she engaged 
during this study. 
5. Reciprocity--The researcher exhibited attentive listening skills with interviewees 
and followed up with a written thank you note as an expression of appreciation for 
their expertise and time. (1994).   
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The Researcher’s Timeline 
The methodology used in this case study involves data collection and data 
analysis.  The following timeline is an outline for a completion of this study. 
 
Phase I: Data Collection 
Summer 2004 
 The data collection process includes: surveying 40 students who are over 18 years 
or age; journaling; observations in a research setting in library workshops, reviewing 
document analysis and interviews with five librarians, three faculty librarians including 
one dean and 40 students. 
 
Phase II: Analysis of Data 
Fall 2004 
Theme identification and an analysis of Phase I will be conducted during this time 
frame. 
 
Phase III:  Analysis Process 
Fall 2004 
The results from this phase will be integrated into a final dissertation format. 
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Conclusion 
The goal of this study was to provide an understanding to the reader of what 
libraries and librarians do to assist student learning.  It is also the researcher's goal to 
show the library’s role in supporting the learning-college concept.  In examining the 
comparison case study of two libraries supporting the learning-college concept, this study 
does not imply that if any college follows these elements that its library and the college 
will automatically become a learning college.  What this study has done is identify how 
libraries are one avenue that can support the learning- college concept.  The study’s 
contention was one critical way that community colleges can implement and support the 
learning-college concept. 
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Chapter 4  
Results 
 
This chapter examined the interviews of 40 college students, three faculty 
librarians, and four nonfaculty librarians who have experience with supporting the 
learning college criteria in relation to their library’s mission and services. Additionally, 
this chapter contained data derived from the review of documents. This qualitative study 
compared two community college libraries comparable in campus fulltime student 
enrollment (FTE) using interviews, observations, journaling and document review. 
Background of Participant Community Colleges 
 The community colleges have been placed in two categories: “CCC”, also named 
Canyon Community College who has designated itself as a learning college and 
community college “LCC”, renamed Leadership Community College, a non-designated 
learning college.  The participating institutions in this study have been renamed for 
anonymity. 
Canyon Community College (CCC) is part of a multi-campus college that 
contains nine independent managed colleges. Each campus has a president and its own 
college mission separate from the district.  Canyon Community College has a student 
headcount of 13, 000.      
 Leadership Community College (LCC) was one of six campuses with a one 
college mission organizational structure and one president for all six campuses. 
Leadership Community College has an 11,000 student headcount.  
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Participants 
The interviews were transcribed by the author and the tapes were destroyed in 
order to protect the identities of the respondents. 
 
Students 
 In all cases the students were interviewed in a quiet study room located in the 
library and asked four semi- structured questions. The student interviews lasted between 
5 to 20 minutes.  The student participants were randomly selected from students using the 
library. 
 
Librarians 
The librarians from both institutions were also interviewed in a quiet study room 
and were also located in the library. The librarians were asked 44 semi-structured 
questions during an audio taped interview. The faculty interviews lasted about 30 to 90 
minutes and were later transcribed by the author. The librarian participants were 
preselected to reflect the composition of the staff based on the fact that they represented 
the entire staff at both libraries. 
 After the data were collected, the researcher categorized the findings according to 
each affinity following the method described in Chapter 3. Following the title of each 
affinity in bold, the researcher has described that affinity as defined within each library.  
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Materials 
 Library materials were offered in many different formats; however, they were 
placed into two categories: print and non- print. Print materials included:  
• annual reports 
• college catalogs 
• telephone books  
• monographs 
• musical scores  
• notebooks  
• loose-leaf  
• spiral binding  
• pamphlets  
• reprints 
• serials  
• technical manuals  
• textbooks 
 
“I cannot imagine a learning institution without these kinds of resources.” 
Nonfaculty Librarian no.2 
 
“The collection development process supports student learning through librarian 
liaison with faculty who teach courses in academic disciplines and workforce programs.  
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Input from faculty in classrooms enables librarians to select materials that will best 
support the needs of students in various courses.” Nonfaculty Librarian no. 6  
 
Non-print materials included:  
• art works  
• photographs  
• audio-visuals  
• computer software  
• electronic formats  
• maps  
• microforms  
• ephemera (i.e. bookmarks and calendars) 
• slides  
 
Library materials came in a wide variety, although, some materials were self 
explanatory, others will be defined to ensure clarity. For example, print materials 
included:  
• monographs can also be presented in hardback or paperback books 
• periodicals issues can be placed in loose-leaf, spiral binding or in 
notebooks 
• serials are defined as magazines, newspapers and journals  
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“Our integrated instruction is integrated into remedial curriculum on all three 
below college-level reading and learning levels – 0-3; 4-7; 8-12; we have extensive 
foreign language materials (more in Spanish than others);we buy print materials in 
diverse formats and reading and learning levels; we provide pathfinders to materials and 
resources for diverse learners.” Faculty Librarian no. 8 
 
Non-print library materials included audiovisuals such as: 
• video recordings 
• audio recording 
• DVD’s  
 
Electronic formats included: 
• online books (e-books)   
• internet resources 
• machine readable data files 
• online periodicals 
• online journals 
• online newspapers 
• ephemera (i.e. bookmarks and calendars) 
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“I pretty much use the library for everything: studying researching, reading, 
taking workshops.” Student no.9  
 
“I use the library for class assignments; print articles, look up information on the 
computers for homework.” Student no.6 
 
Materials at Canyon Community College 
Canyon community college library has closed periodical stacks. Therefore, 
students were not able to freely browse through the magazines, newspapers or journals. 
They had to acquire them through a check out system located behind the circulation desk. 
All other materials were easily accessible throughout the library.  The online catalog was 
offered in English. Electronic periodicals were offered in multilingual formats. 
 
“We do support English as a Second Language and developmental reading.” 
Nonfaculty Librarian no.3 
 
“My instructor makes me take library workshops on how to research for my 
assignments. The library seems to have all the resources I need for my English 
Composition class.” Student no. 15 
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Materials at Leadership Community College 
Leadership community college had a bilingual catalog and open stacks for 
viewing periodicals i.e. newspapers, magazines and journals. Electronic periodicals were 
easily accessible in multilingual formats. 
 
“We focus our acquisitions on materials that directly relate to our curriculum and 
on a level appropriate to our students’ abilities.  The librarians, rather than the classroom 
faculty, select the vast majority of titles. 
 
We also have integrated throughout the collection material written on lower 
reading levels to help the significant percentage of students who are not reading on a 
college level.” Librarian no. 7 
 
“Departments will often call the librarians and request to order materials that they 
think will fit with their assignments. This is where the librarian’s expertise is involved as 
they order materials for the library.” Nonfaculty Librarian no. 3 
 
Policies 
Library policies included: 
• checkout of materials  
• ordering of materials  
• overdue fines  
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• material holds 
 
Checkout of materials defines “how long” materials from the library can be 
borrowed from the library.  Ordering of materials can be described as to the process of 
which a library orders materials. For example, are there are multiple libraries under one 
institution? How and where are the materials ordered from? Are materials ordered from 
different campuses or from one central campus? When a material was borrowed from the 
library and not returned in a designated timely fashion an overdue fine may have resulted. 
The library policy defines overdue amounts that may be appropriate for different 
materials depending on the item, the value and the demand of the item.  
 
“In terms of ordering materials, all or book purchases and serial purchases are 
made based on book reviews, or requests, by students and faculty.” Nonfaculty librarian 
no.3 
 
Policies at Canyon Community College 
 At Canyon community college patrons may check out materials for three weeks. 
Some books maybe renewed online but most other materials require a walk-in visit to 
renew. Media materials are not checked out from this library since they are located in 
another department.  If a patron returned borrowed materials to the library past the due 
date, patrons were not financially held responsible. Materials ordered for this library were 
ordered in a centralized way, i.e. ordering material occurred at one place. If an item was 
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not available at this particular campus library a student may request, i.e. a hold, an item 
from a different campus. 
 
Policies at Leadership Community College 
 Leadership Community College also ordered materials from a centralized system. 
However, they held students financially responsible for past due materials: 25 cents a day 
for books, and a dollar a day for each reserve item that is returned late.  Check out 
periods were for two weeks with one renewal. Media items may be checked out for three 
days and laptops for three hours in library use only.  Patrons may also borrow other 
materials from other campus libraries that fall under Leadership’s system. 
 
“I like the library’s collection of books, they are very helpful with my 
assignments.” Student no. 2 
 
Planning 
 Library planning included: 
• operating budget  
• information literacy budget 
• library mission 
• reference instruction statistics 
• directional question statistics 
• workshop or information literacy statistics 
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• library use statistics 
• library website statistics usage 
• electronic resource statistics 
• staff assessment 
• staff profile 
• hiring process 
 
Operating budget was the amount of money the library was given by the college’s 
administration to operate/function, i.e. staff salaries, material budget, technology budget, 
etc. Statistics have been recorded by each library in order to assess usage and function of 
a person’s job.  Profiles of the staff will define how many fulltime librarians are 
employed. The hiring process can be defined in which staff were hired and to what job 
description they were hired to perform. Reference instruction can be defined as 
individualized instruction by a librarian on curriculum based research, online research, 
catalog research, and evaluation of materials to students. Directional assistance is defined 
as being able to provide general information about anything. 
 
“Teaching is very important, librarians provide students with the opportunity to 
apply what they learned in the classroom, we are the application and classroom faculty 
provides theory.” Faculty Librarian no.2 
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Planning at Canyon Community College  
Canyon Community College was one of a nine multi- campus that had million 
dollar budgets for instructional departments. The size of the budget was reflective in the 
size of the library, personnel size and the collection of materials.  The library size of 
Canyon was 26,351 square feet and the collection size was 96,000. Their hours of 
operation per week were 72 hours per week. Their eight fulltime librarians were not 
given an instructional support budget and their mission posted in their library states, 
“To connect learners with knowledge to enhance their intellectual, professional, 
cultural and personal growth. To provide assistance with research and information 
retrieval, user education services, book and periodical collections that support the 
college, curriculum, information formats, course reserve material, computer 
hardware, and software, print, microform, and electronic reproduction, study-
space for groups and individuals.”  
 
Canyon’s reference instruction and directional information statistics for 2002-
2003 recorded having 13,462 questions.  According to their statistics they recorded 
having 230 skill and content based instruction, information literacy workshops per year. 
Their library website recorded having 144,762 hits per year and their door count was 
203,710 per year. The library operated 72 hours per week. The library provided access to 
70 electronic databases and each librarian always completed a self assessment after each 
workshop by giving students an oral quiz after the interactive workshop. 
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“Librarians are involved in point of use instruction, general workshops, discipline 
specific workshops, general class presentations, and course integrated information 
literacy instruction.  The offerings grew out of needs assessment, although course 
integrated instructional offerings came from a small number of librarians and professors 
attending a workshop at Earlham College 20-odd years ago.  Point of use instruction is 
generally acknowledged in the literature as an integral part of reference service.  General 
workshops have grown out of technological changes that mandated whole scale 
transference of skills to as many students as could be instructed [e.g., online searching in 
1995-6 when the Internet became ubiquitous].  Librarians attend conferences and present 
at conferences, so they are always informed of the higher education trends and directions 
in instructional design.  As community colleges led the move toward distributed learning, 
librarians in community colleges saw a need to provide Web-based library/information 
literacy instruction and chat reference to support student learning.” Faculty Librarian no. 
6
Planning at Leadership Community College 
Leadership Community College Library is representative of one of six multi 
campuses. The size of the library was 10, 765 square feet and collection size was 42,405 
volumes. Leadership Library operated 65 hours per week and had three fulltime 
librarians.  Even though, these librarians taught 109 curriculum based “information 
literacy” workshops per year, they did not have an information literacy instruction 
budget. Leadership’s door count, library use, recorded 181,293 walk-ins per year.  Their 
103  
reference instruction recorded 3,289 questions per year and their direction information 
questions recorded 7,937 questions totaling 11,510.    The library website recorded 
356,166 visits per year. The library provided access to 78 databases. Librarians 
occasionally gave self assessments after their workshops orally and in a form of a 
questionnaire. Leadership’s library mission, as posted in their library states: 
“Library Services is a collaborative system of library information, reference, 
instructional and technical support services whose aim is to support teaching and 
learning. Library Services provides outstanding staff, customer service, 
instructional resources, and support services. Library Services designs and 
provides instruction to promote information literacy and lifelong learning. Library 
services partners with groups within and outside the college community to offer 
effective service.” Faculty Librarian no.6 
 
Staffing 
 The section under staffing included: 
• hiring process 
• job description of librarians  
• performance evaluation  
• diversity  of staff 
• professional development 
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“We teach specialty classes to faculty, and students and they are encouraged to 
take these courses for educational professional development.” Nonfaculty Librarian no.4 
 
Both Canyon and Leadership required all fulltime library staff positions hired 
through a structured process by their Human Resources department. All professional 
librarian positions were posted nationally and went through intense severe screening that 
included experience in reference, ordering materials, and library Information literacy 
instruction.  All librarians are required to complete a yearly self evaluation along with a 
supervisor evaluation.   
 
“Our selection process requires the candidate to teach on a topic as part of the 
interview process.” Faculty Librarian no.8 
 
“Knowledge of and commitment to a higher education, community college vision, 
values and philosophy; Information literacy knowledge, skills and abilities and attitudes; 
Adult services knowledge, skills/abilities and attitudes; Customer service knowledge, 
skills/abilities and attitudes.” Faculty Librarian no.8 
 
“I believe there are two values that are held by our College that affect hiring in all 
departments, including library services:  learning and service.  If our institution is to be a 
learning community, librarians and support staff must embody the qualities that would 
help to promote and support teaching and learning, just as staff in student support areas 
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and professors in classrooms would.  The ability to provide good service and adherence 
to a belief that good service must to be provided supports learning.  Students more are 
likely to remain at the institution until their learning needs are met if they believe they are 
important to the institution, and that can be shown by the service they receive.  They must 
feel that everything that is done, all policies and procedures, are centered around 
providing for them and assuring their continuous learning.” Faculty Librarian no. 6 
 
Staff at Canyon Community College 
Canyon had three levels of librarian positions designated as level I, II and III.  
The duty requirements for each level were cumulative. The level I job description 
required the librarian to oversee all circulation duties such as, periodical maintenance, 
and check out of materials. Librarian Level II positions added budgeting and statistical 
knowledge, reference, ordering of materials, and some training responsibilities.  Level III 
job description further added reference, ordering of material, and maintenance over 
automated systems, supervisory duties and information literacy instruction. Librarians are 
not required to complete a certain number of professional development hours. There were 
seven Caucasian and one African American librarian. No one spoke any language other 
than English. 
 
“It takes at least five librarians to keep this library running smoothly with 
reference, workshops, material selection and preparation.” Nonfaculty Librarian no.4 
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Staff at Leadership Community College 
Leadership Community College librarians were all faculty librarians. They all had 
the same job description: reference instruction, information literacy instruction, 
automated systems maintenance, supervisory duties, and periodical maintenance, 
ordering of materials, budget and statistical record keeping. Librarians at Leadership 
Community College are required to complete 12 hours of professional development per 
academic year and were required to fill out a self evaluation as well as complete a 
number of written performance evaluation measurements to be evaluated by the 
supervisor and then the Dean.  There were two Caucasian librarians and one Hispanic 
librarian. One librarian spoke Spanish.  
 
“Our library provides a variety of assessments, web usability surveys, 
performance surveys, and periodic surveys on our services.” Faculty librarian no.7 
 
“The librarians all give information literacy presentations to students.  Most also  
produce print and online materials to promote learning.  The librarians participate in 
various library and college committees that impact student learning.”  Faculty Librarian 
no. 7 
 
Services 
The services that the participating libraries provide included: 
• type of workshops ‘information literacy instruction” for students 
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• online services 
• public relations 
• types of workshops for faculty 
 
“The library is the one place I know I can find the answer.” Student no.11 
 
“Our library is equipped to provide services to a diverse group: those who have 
not taken any keyboarding classes, those who have never stepped into a library and those 
who can research well.” Nonfaculty Librarian no.4 
 
Services at Canyon Community College 
Canyon Community College library provided two types of information literacy 
instruction workshops content and skill based. For example (by request all year around) 
Level III librarians teach the following workshops: introduction to library, workshops on 
electronic databases, Internet, library catalog searching, and citing documentation 
sources. Workshops were also be attended by both faculty and students. The library 
offered online tutorials for research assistance, email reference and a published Library 
Handbook that can be purchased in the college bookstore.  The materials were only 
offered in English, except those offered in some of the electronic databases.  The library 
had 44 computers with 13 laptops for student use only. The library posted articles in the 
student newspaper about their services and sends yearly email for faculty on their 
services.   
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“Reference instruction shows students the steps and is the first step in the process 
of learning.” Nonfaculty Librarian no.4 
 
“Our bilingual catalog, reference instruction and our curriculum based workshops 
provide students with a solid foundation to face the workforce.” Faculty Librarian no.8 
 
Services at Leadership Community College 
Leadership Community College library provided curriculum based information 
literacy workshops such as: evaluation of materials on the Internet and Supergoogler, The 
librarians taught subject specific workshops on the following disciplines: chemistry, 
dance, sociology, psychology, English composition, and many others by request.  The 
English composition workshop is also available on VHS.  The librarians also instructed 
faculty on special topics including: researching the catalog and plagiarism; other topics 
by request. The library had 26 computers, with 29 laptops for student use only.  
Leadership library offered student’s online tutorials, email reference, chat reference, and 
an award winning online interactive tutorial. To inform the public on the library services 
offered, the library posted articles in the student newspaper about their services and sends 
yearly email for faculty on their services. The catalog at this institution was in English 
and Spanish.  Some electronic databases were in a multilingual language.   
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“The most obvious answer is our extensive information literacy program.  We 
concentrate on course-integrated instruction but also have one-shot presentations to 
various courses, separate workshops, paper and online instructional materials, and faculty 
development related to improving student learning.” Faculty Librarian no .7 
 
“Our library has a pretty good reputation for helping students, the librarians are 
not intimidating and they are always willing to help.” Student no. 13 
 
Facilities: Library Layout 
Facility layout included: 
• student seating count 
• reference desk location 
• circulation desk location 
• quiet study location 
• teaching space location 
 
Library Layout at Canyon Community College  
The Library at Canyon Community College comfortably seated 275 students and 
had several group study rooms which may be reserved by students at the circulation desk 
with at least 24 hours in advance.  The library has three levels which contain ample study 
space which was separate from teaching space. The reference and circulation desk were 
located in the center of the library. The librarian offices were located in the back of the 
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library. The library has ample general and quiet seating in addition to a large reference 
space, art display area, bathrooms, and leisure reading area.   
 
“Our library has received several awards for customer service.” Nonfaculty 
Librarian no.1  
 
“Librarian liaisons contact faculty in their area of expertise and consult on 
suggestions for our print collection and workshop ideas.” Faculty Librarian no.7 
 
“The entire upper level is all quiet area, and that works pretty well.  If you look at 
our classroom, it probably has to be this way, but if you look at our classroom, it’s very 
in  rows.  Rows,  which, in terms of a lot of learning theory, is not, like, I’ve taken a lot of 
classes in cooperative learning, and what you want are people facing one another.  So in 
that sense, uh, that physical arrangement doesn’t work as well as I would like for it to be 
in order to encourage this more face to face kind of learning.” Nonfaculty Librarian no. 2 
 
Library Layout Leadership Community College 
Leadership Community College library seated 237 students. The library was 
located on the second floor with limited seating areas. The library had a room specifically 
for periodical browsing. They also had a separate teaching area that could be converted 
into a quiet study room. The reference and circulation area was located in the center of 
the library with limited work space.  
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‘Librarians interact immediately with students and other library users, at the 
reference desk, where one-on-one teaching is incorporated into reference transactions, 
information seeking, and the use of resources.” Faculty Librarian no.8  
 
“The reference desk has high visibility and our teaching area has high visibility, 
the layout of the library benefits the services we provide.” Nonfaculty Librarian no.2 
 
“Our campus library lacks a good instructional area to enable the “library-lab” 
that would be most conducive to hands on instruction.    On the other hand, the reference 
desk is immediately present as students enter the library, study guides are placed near the 
entrance/exit, and computer workstations surround the reference and circulation desks so 
that assistance is near at hand. Although we take a college-wide approach to information 
literacy instruction, all campus library facilities are not the same and the physical 
environment does have some impact on the ability to deliver the same quality in all 
locations.” Librarian no. 6 
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Facilities CCC Library LCC Library 
Library 
Layout 
• 26,351 square feet 
• 275 seating 
• circulation desk 
• reference desk 
• several study rooms 
• teaching and learning 
classroom 
• bathroom 
• staff workspace 
• quiet study 
• 44 computers 
• 10,765 square feet 
• 235 seating 
• circulation desk 
• reference desk 
• teaching and learning/ quite 
room 
• 26 computers 
 
Facility Tabular Data 
 
Management 
 Management included a manager, i.e. supervisor and one dean of the library. 
 
Management at Canyon Community College 
Canyon Community College library had a director of the library and a manager 
who supervised the library. The director was part-time. 
 The manager is also responsible for overseeing the customer service awards 
received by the library staff. 
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Management at Leadership Community College  
Leadership Community College Library had a manager, Head Librarian, who 
supervised the library. This library also housed the dean for all of Leadership’s libraries. 
The dean is responsible for advertising the services of the library to the 
community outside and inside the college. The dean is also responsible for overseeing all 
customer service awards received.   
“The most important aspect of the library is: our dedication to public services, 
intelligence, and understanding of the college’s mission statement, diversity, good 
general communication skills, good teaching skills, technical skills and our curriculum 
development skills.” Faculty librarian no.7 
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Table below lists the affinities and a brief description with each institution. 
 
Affinities  Canyon Community College 
“CCC” Learning College 
Leadership Community College 
“LCC” Non-Designated  College 
Materials Printed books, Online Tutorials, 
Health Body and Mind 
Collection, Online Tutorials 
Online (e) Books, Bilingual Catalog, 
Diverse Formats Offered, Online 
Interactive Tutorial  
Policies No Student Fines Renew Books Online 
Planning Service-Mission Statement, No 
Instruction Budget 
Teaching and Learning Mission 
Statement, No Instruction Budget 
Staffing Eight Librarians Three Librarians 
Services Operation Hours 72, Gate Count 
4,916, Skill Based Workshops, 
Email Reference, Faculty 
Development Workshops 
Operation Hours 65, Gate Count 
4,612, Curriculum Content Based 
Workshop, Chat Reference, Email 
Reference, Faculty Development 
Workshops 
Facilities Library Space 26,351 square 
feet, seating area 275 
Library Space 10,765, seating area 
237 
Management Director and Manager of Library Dean of Library and Head Librarian 
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Research Questions 
This study examined the viewpoints and attitudes of two kinds of stakeholders in 
the library of a community college. Questions were asked of both librarians and students, 
in order to determine to what extent libraries are realizing their goal of becoming true  
learning- college libraries. The main research questions of this study are derived from the 
questionnaires. They were: 
1. What is the role of the library or learning resource center in the learning college? 
2. What key elements comprise the role of the successful library in a learning 
college? 
3. How, specifically, does the successful library in a learning college assist students 
in learning in the context of student-centered learning problems? 
4. How, specifically, does the successful library in a learning college assist the 
faculty in the context of their teaching methods in a student-centered learning 
problem? 
 
Conclusion 
 This chapter outlined the data from CCC and LCC along with a few transcribed 
interviews with in each affinity format. This chapter ends with two tables that also outline 
the documents that were reviewed from these institutions, then summarizing with the 
research questions this dissertation has focused on.   
 
116  
Chapter 5 
Conclusions and Recommendations 
 
An Exemplary Learning-College Library 
 The learning-college library is at least 30,000 square feet seating 250 users 
comfortably. The library has three floors and has a technology teaching classroom seating 
35 with full Microsoft office productivity software, fax and printing capabilities.  The 
reference desk is in the middle of the first floor and sits across from the circulation desk. 
There are eight fulltime faculty librarians, five fulltime circulation staff, one dean and 
one manager/ head librarian. At least five of the eight librarians teach information literacy 
workshops on curriculum based interactive lectures. The library is open 80 hours a week 
during the academic year with the exception of during finals where they are open 24 
hours a day.   
The learning college library has a materials collection of approximately 35,000 
volumes available for check out on a semester basis by students. A large media collection 
is also available for check out to students along with 40 laptops. The library has a large 
quiet study room, at least four study group rooms, and a large general seating area for 
study or researching. The catalog is available in Spanish and English and can be accessed 
online. The library offers reference chat, online periodicals, online interactive tutorials 
and access to a patron’s record online.  The yearly budget of the library includes an 
abundance amount of money to strengthen services for students. 
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The “learning-college library” is the ideal library facility and would have plenty 
of space, money and room for students to learn. Creating and supporting the library as a 
teaching and learning center is important in implementing the learning-college concept 
successfully. Unfortunately, libraries have struggled with budget cuts, staff shortage, and 
minimal technology yet they still support the structure of the learning-college concept. 
The two libraries that were studied both had strong aspects that were the major factors in 
supporting the concept. 
 
Canyon Community College Library Analysis 
Materials 
 Canyon community college had closed periodical stacks which are not helpful to 
students because it did not allow them to browse the newspapers, magazines or journals. 
Often times students are not looking for a particular issue, thus, it is essential for them to 
browse which may help them develop a research topic. The catalog is in English only 
which was not beneficial to users who do not have strong English skills. This library did 
offer electronic periodicals in multilingual formats which were advantageous to users, 
especially remote users such as, distance learning users who were not able to physically 
come into the library for services.  
 The media department was located in a separate department that was not affiliated 
with the library which can be a disservice for students who need an all in one 
environment, i.e. one stop shop.  
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Policies  
 The “check out” period lengths for CCC and the fact that students did not pay 
fines were beneficial to students; however, this did not encourage students to bring the 
books back to the library, especially if someone else needed to use them for their 
assignment. 
Planning 
 The operating budget of CCC did not include funding for the library teaching 
workshops, information literacy programs, to users. Just as college departmental 
instructional programs have a budget that supports their teaching; it would probably be a 
good idea to include money in the budgets of libraries for teaching. Including information 
literacy programs in the budget will help libraries prepare for their workshops, .i.e. with 
copies, paper, discs, and other materials necessary to teach and plan. If the college did not 
include teaching as a major goal of the institution it was clear that CCC did not support 
libraries who teach curriculum based application assignments, otherwise the library 
would be considered as an area of instruction.  
 The library’s mission included service related areas, such as computers, and other 
materials however it did not directly say that they support a teaching environment. In this 
study it was clear that teaching happens on two levels, in the reference area and in the 
classroom.  
 Reference instruction was clearly apart of teaching users as it teaches them how to 
apply what they learned in the classroom at the individual instruction level. This level is 
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important for community college students who often come to these institutions to seek 
more one on one individualized instruction. Thus, it was important for the administration 
to plan for reference in their budget as it is closely related to information literacy. 
 Library statistics overall are indicators of how much the library, the staff and the 
materials are being used. In chapter 4, the statistics for Canyon recorded that people were 
using the library and that the library really only needed five fulltime librarians to run it 
instead of eight.   
 
Staff 
Staff assessment at CCC believed that they should have more opportunities for 
professional development hours and money to travel.  Since the staff at CCC are not 
required to have professional development hours this did not make it a priority for their 
staff to seek continuing education. The hiring process was similar to LCC in that they 
have conducted national searches for hiring their librarians and they tend to look for 
someone who can teach. The explanation of faculty librarians versus staff librarians had 
caused great resentment between the staff at CCC. Those librarians who had faculty 
status tend to teach more and were viewed by other faculty as professionals, where as, 
those who did not have the faculty status were not paid as much and were not viewed 
equal to their curriculum specialist colleagues. The faculty, in general, seemed to think 
that those librarians who were titled faculty have more expertise and knowledge in the 
field of teaching as those who were not titled faculty librarians. During the interviews, 
however, staff librarians were outraged that the status of librarianship had changed 
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because of their board wanting to title librarians as staff, they feel that this not only 
downgrades their job but it also devaluated their role as teachers.  
 
Services 
 The library at canyon presented information literacy workshops on skill based and 
on documentation styles. This was adequate for a non-designated learning college; 
however, this library has eight librarians and a technological teaching room and they only 
taught students about what document styles were appropriate for their assignment? They 
needed to focus on curriculum-based instruction. Although one librarian alluded to fact 
that they also presented on special topics, they never included topics that were subject 
specific. They did, however, say that they presented timely topics upon request. These 
topics could be on special assignments or library orientations. The information literacy 
workshops could also be taken by faculty along with students. The result of presenting to 
faculty and students at one time can intimidate students and turn off faculty.  
Their Library Handbook was extremely popular and can be purchased by students 
at the campus bookstore. This published handbook on orientating students on the library 
and its resources is an excellent tool for students who learn by reading and are self 
motivated.  
 CCC had seventy online multilingual databases that can be viewed during all 
hours of the day. They did not give their students the opportunity to renew their materials 
online, or log onto chat reference. Their tutorials were accessible online but their books 
were not. It seemed as though a library this size with the amount of staff could have more 
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of an online environment especially when they are servicing students remotely or on a 
walk-in basis. 
 The library’s advertising meant placing signs outside the library and sending 
articles on the services of the library to the student newspaper. The library also made 
bookmarks that advertised information about their services.  The advertising of the 
library was handled through many people who worked at the library. 
Facilities  
 The facilities at CCC were ideal. The library was spread out through three floors 
and was approximately 26, 000 square feet. The library had several group study rooms so 
that students could meet and study. The library also had a separate quiet study area where 
students could study individually in an absolutely quiet environment. The reference area 
dominated the first floor with plenty of seating for one on one reference instruction. 
There were bathrooms located near the art display area as well as general leisure reading 
seating area. This library had a technology teaching area that was separate from the 
regular “search the catalog” computers. The staff has a large staff work space area and 
the offices for the librarians located in the library. This library was ideal for teaching, 
working and learning.  They even had room to expand their facility and the services they 
provided. 
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Management 
 The library had one director and one manager.  The director handled all budget 
operations for the library and the manager supervised both the circulation and reference 
staff.    
 The staff had received an excellence award for customer services as had LCC’s 
library. 
 
Leadership Community College Analysis 
Materials 
 Leadership Community College library had a bilingual catalog which directly 
served the underrepresented students of the learning college. The multilingual electronic 
periodicals was helpful to the distance learning students and students who spoke more 
than one language.  
 Even though, LCC had videos that can be accessed and checked out by students 
from their library, they also had a separately managed media services where students and 
faculty can access more AV materials.  This access was convenient for users because the 
media area and the library were located right next to each other. 
 The display of art work by both libraries did not have a direct affect on the 
support of student services except that it showed support in placing student artwork along 
the walls of both libraries. 
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Policies  
The “check out” periods at LCC were not beneficial to students but the fines and 
fees are because they assisted in encouraging students to bring back their books in a 
timely manner. The length of “check out”, two weeks, was also not beneficial sometimes 
students need the books out for more than one month. 
Planning  
 Leadership Community College library planning was essential to the successful 
function of the library and the services they provided. Although the library was extremely 
small (physically) for the amount of students they served, 9,000, they were not included 
in instructional budget decisions, which supported information literacy workshops. They 
also did not have the teaching support for 9, 000 students with three fulltime librarians as 
did CCC who had eight librarians for 11,000 students.  The librarians from LCC have 
done more than CCC with less money, less equipment and less overall support, as they do 
not have a teaching room with computers, as does CCC. LCC did have more laptops to 
check out to students, which was used during instruction from the librarians.  
The mission of LCC library included the words “teaching and learning” which 
supports the learning-college concept.  Instruction was also valued and presented in 
reference and classroom instruction by three fulltime librarians who worked more than 40 
hours because they are dedicated. They are not paid overtime and were also involved in 
college wide committees unlike CCC staff.  
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Reference instruction at LCC is online and can be accessed to students when the 
library is in operation. Most of the library resources are online which also allows students 
to access periodicals, books, reference, and renewal of library materials.  
Library statistics from LCC revealed that they need more teaching librarians and 
more space comparable to CCC. Their 9,000 square feet library is not a match for CCC’s 
26,000 square feet, tri level library. If CCC said they need at least five fulltime librarians 
running their library then LCC needs at least two other librarians to fulfill this mission.  
 
Staff 
The library employed three fulltime librarians, which included one dean. Staff 
assessments at LCC were required to complete 12 hours of professional development, 
which kept them up to date on research and teaching. They were also given a small 
stipend to travel. Librarians also taught workshops to other faculty of the college. 
Librarians were also required to go through a formal evaluation with their 
supervisors. They also self evaluated their job performance in the areas of reference, 
classroom teaching and their contribution to the libraries mission.  All librarians at LCC 
are titled faculty as were classroom faculty because they were required to teach 50% of 
their time, as did CCC.  
The administration at LCC needed to include the library in budgets planning, 
faculty position planning and general facility support in planning since they had no work 
space and a small library which was not adequate to support 9,000 students. 
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Services 
 The library’s information literacy workshops were more curriculum based in 
almost every discipline offered at the college. This proved to be very helpful to students 
because they are able to get theory during their classroom lectures and apply what they 
learned in the classroom with a librarian. The workshops that the librarians form this 
library present are different than those they present for faculty.  The topics they have 
chosen to present to faculty are related to teaching or their personal well being, for 
example how to recognize plagiarism, stress in the workplace, providing great customer 
service skills, and how to search on the web.  With the number of workshops these three 
librarians present plus the amount of reference instruction they do, they need more 
fulltime librarians to run the library and the services they provide. 
 The online services for LCC included a variety of services which allows students 
to use the library even though they are closed. For example, the library had online 
tutorials which assist students in learning how to find information and document sources 
for their work. The library also had reference chat where student chat with a reference 
librarian online. The library also had online books and periodicals accessible to assist 
student at all hours. The students were also able to renew their books online as well as 
request items form other LCC libraries.  
 The advertising of the types of services LCC offers can be found in student 
newspapers, banners hung outside the college and signs placed in and outside the library. 
The advertising for the library was handled thought the Dean of library services who 
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advertised the college and the library’s services to the community and the college’s 
community.  
 
Facilities 
 The library at LCC was in need of space and renovation. Even though the staff did 
support the learning-college concept in creating a student centered teaching and learning 
environment they were in desperate need of space. The students did not have any room to 
interact and meet as they do in the group study rooms at CCC. The teaching center room 
at LCC has room to seat 30 students; however, they did not have any desktop computers 
for students to use. The library had a small reference area with a two seat study space. 
There was a small reference desk that seats one person to assist students in the reference 
instruction area. The circulation desk which was located across the reference area does 
not have any workspace for staff. Although the library mission heavily supported a 
teaching and learning environment the administration clearly did not support the library 
in the fact that the space was inadequate for students to study, research and learn.  The 
library needed to be comparable to the amount of students they service. LCC was 
approximately three times smaller than CCC.  The librarians have their offices outside the 
library. 
 
Management 
 The library has a head librarian who supervised LCC and a Dean of Library 
Services who was housed at the campus. The dean was the operations budget authority 
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and the public relations leader for the library. The dean was also a liaison for the 
department in college wide committees. The dean heavily supported an active teaching 
environment within LCC libraries; however, she was not given money to hire new staff to 
support the current structure they have.  
 The library has won several outstanding customer service awards and grants. 
They were a nationally recognized library and the staff was active and encouraged to join 
in the community volunteer programs and college wide committees as supported by the 
dean’s management philosophy.  The dean also encouraged staff to seek conference 
professional attendance based on their yearly goals and objectives. 
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The following table examined the comparison of data between the two college 
libraries according to affinity. 
Research 
Question 
 “Learning-College” “Non-Designated  Learning-College” 
1
Role 
Teaching & Learning Center 
 Skill Based 
 On Line Tutorials 
 Reference Instruction - while open 
Teaching & Learning Center 
Content & Curriculum Based 
On Line Interactive Tutorials 
Reference Instruction – multiple services 
2
Key  
Elements 
Teaching Librarians 
-Classroom 
-Individualized 
Teaching Librarians 
-Classroom 
-Individualized 
3
Student 
Support 
 
Materials & Services 
- walk-in reference instruction only 
- online newspapers, journals, magazines, 
tutorials,  
-English only online catalog 
-large reference and book collection 
Materials & Services 
- online and walk-in reference instruction 
- online newspapers, journals magazines, 
tutorials 
- interactive tutorials 
- online books 
- bilingual online catalog 
4
Faculty 
Support 
Teaching Librarians 
-facilitators of information 
-information specialists 
Teaching Librarians 
- facilitators of information 
-curriculum specialists 
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Theoretical Implications  
 As the age of technology has become more prevalent in the corporate and higher 
educational so has the knowledge to learn about technology as well apply their 
knowledge. Libraries have become the tool for users to learn how to use technology.  
Libraries and their staffs have changed their services, their workshops and in some cases 
how they operate in order to meet the needs of their users. According to Michael Fullan 
in his book, Change Forces studied the process of change and its effect on organizations. 
Fullan’s Chaos theory lists eight basic changes that take place when change occurs. 
Fullan not only examines the change agentry and the relationship between the learning 
organization and its environment where change occurs but he also examines the 
individual’s role in reshaping social organizations (1994). 
 The library, as an organization, has had technology as the driving force of change 
affecting the way they provide services to users. Libraries were repositories for books and 
have now become information centers. Libraries and library professionals have changed 
the way they provide reference instruction to teaching courses that require application of 
computers when researching. Librarians have also made the change from knowing what 
resources their library carries to knowing what information is on the World Wide Web to 
teaching users how to evaluate what they are researching on the Internet.  Other services 
that libraries included provided access to newspapers, journals, reference and books 
online for their clients.  The library has gone through a significant change from checking 
books out to becoming a resource center for teaching and learning.  
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This study examined the role of libraries in two community colleges where 
student learning comes first. Within a library setting, this study has seen the importance 
of librarians as not just for information but as a teacher of information, and a facilitator 
between faculty and the Internet.  The learning-college criteria sets the tone for the 
organization of community colleges to place student learning first and the library is a key 
supporter in making sure that the college supports the concept. In actuality this study 
found how faculty teach theory and how libraries are used to apply what students learned 
in class to real world problems.  
 As this research has examined the changes that libraries and community colleges 
have gone through to place student learning first, the research questions on the role of 
libraries supporting the learning-college concept are further outlined and answered.      
Research Questions 
Two community college libraries have been researched for this study concerning 
whether they support the learning-college concepts in their areas. However, this study 
also revealed a strong recommendation for the learning-college concept to incorporate 
libraries as they did when they incorporated technology. Currently the learning-college 
concept incorporates only teaching-classroom concepts, technology equipment, and staff 
recruitment, assessments of the programs implemented, and the creation of programs that 
support underprepared students.  However, what the literature did not reveal is how the 
library and its rich resources and materials fail to become a part of the learning-college 
concept.  The realization that these concepts can fit into the college’s mission via 
131  
classroom teaching and other student services-related areas such as computer centers, and 
media services, means that it is a college’s overall mission and belief in the learning-
college concept that makes them successful. However, the support of these areas would 
not be functional if we exclude or fail to mention a strong learning center library 
environment that supports programs and classroom curricula. If a library can implement 
the learning-college concepts successfully, then how successful can another discipline be 
without a library to support the curriculum. This research suggests that without 
supporting libraries the learning-college concept is not fully supported unless it includes 
the library. In adding a new concept to the learning –college principles this action will 
suggest that the library is almost, if not equally important, as the faculty or the 
technology area.  This section will analyze the data and interviews from chapter 4.  
Before reviewing the viewpoints and the data, this section must first review the research 
questions: 
1. What is the role of the library or learning resource center in the learning 
college? 
The role of the learning resource center or library was not only to support the 
curriculum but also teach and facilitate.  It instructs students in how to research, how to 
evaluate information, and how to think critically about what they are reading. In chapter 4 
the researcher examines the interviews and data further, categorizing them in sections: 
materials, policies, planning, staff, and facilities. Despite the fact that one participatory 
library comes from a learning college and the other does not, both libraries support the 
concept in their missions and services they provide to students.  Library instruction or 
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information literacy becomes a key factor in linking libraries to become library teaching 
centers. Libraries fulfill the role of researcher, facilitator, evaluator, liaison, and most of 
all, teaching faculty. Their skills for Internet research and evaluation make their role 
essential in providing students with the foundation of thinking critically by learning how 
to research and knowing what they are researching.  
According to the 40 students who were interviewed, 38 revealed that they use the 
library for workshops, studying, reading, researching, and looking up periodicals.  The 
faculty librarian and staff librarian consensus stated that the library’s role is to support 
student learning with instruction and offer multiple services and materials.  
2. What key elements comprise the role of the successful library in a 
learning college? 
A sufficient amount of support staff, both administrative and nonadministrative, 
and teaching librarians was needed. Having enough support staff enabled a learning 
college library to assist in providing excellent service to students and faculty. It also 
necessary to hire staff that believed and was committed to providing excellent service to 
users, via in person or remotely.  
 A successful learning college library should be able to have teaching space within 
the library that provides students and faculty with the latest technology and access for 
databases. 
 Library budgets also provided an avenue in supporting remote and in person 
services to diverse students and faculty through: online books, chat reference, and 
workshops, etc. 
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Providing libraries with a large amount of space supports the necessary services 
for users: instruction, materials, group study, and workspace, etc. 
Faculty librarians and staff librarians from both institutions seemed to agree that a 
learning college library needs qualified staffs that are willing to buy into the learning-
college concept.  Students from both institutions believe that the library was essential in 
assisting them in researching and evaluating articles and books to support their 
assignments.  
3. What are the key elements that must be present in the library of a 
community college in order for that library to play a key role in 
supporting the learning-college concept? 
Support staff was factor in making any program or idea successful. The two 
libraries examined both had faculty librarians who had the ability to teach students both 
one-on-one during reference instruction and in a classroom setting.  
Materials and budgets were also key elements in the role of a successful learning 
college library. The administration of the college should now see libraries as not only a 
division of student services but a division of instruction. As classroom faculty provide 
research and reading assignments, libraries must be able to provide access to these titles 
and resources for students. Libraries must have the budget to support and purchase online 
resources and materials so that students can gain access to the same resources that mirror 
the resources from local companies and 4-year institutions.  
Facilities also played a key factor in supporting student learning. Having 
computer space, material space, and library teaching space is critical in today’s data, 
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which showed that having 9,000 students at one institution made it impossible to study 
and research in small library. Having only three faculty librarians limits students when 
the library is less than 10,000 square feet.  
Policies established guidelines for libraries to implement the learning-college 
criteria into their mission. Establishing policies that require a library to uphold standards 
in assisting students with materials and resources defined how a library can support 
teaching and learning services. Policies within the institutions set standards and 
guidelines for staff and students to adhere to, especially as they involved the support in 
student learning. As they apply to libraries the policies of a learning-college library must 
include usage of materials for curriculum support and a strong library instruction, 
information literacy, program.   
A multiplicity of library services was another element in supporting the learning-
college concept.  This can be seen in Leadership Community College Library data. It 
offers online reference support, face-to-face reference support, e-mail and phone 
reference, as well as information literacy instruction that took place in a library 
classroom. The library also offered a bilingual catalog and online e- books. The variety of 
services allowed students and faculty to have the opportunity to use the library anytime 
they wanted and needed to, whereas at Canyon Community College users could only 
receive support during operating hours.    
Overall, faculty librarians and staff librarians from both institutions believed that 
library instruction and reference instruction was key to fostering student learning. Faculty 
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librarians from Leadership Community College believed that the multiplicity of services 
offered was essential for students.   
One student revealed that he or she wished the library had more computers for 
students to use.  
If teaching and learning played a major role in the learning concept, then it is 
critical to include libraries. Classroom teaching focused on one subject. However, 
libraries and teaching librarians took the knowledge of that one subject a step further. 
They taught students how to take concepts from class and apply their knowledge to 
research and evaluation of their research. Libraries are the application of classroom 
instruction.  One-to-one reference instruction is another form of teaching that is critical 
for community college students needing a one-on-one teaching learning atmosphere.  
One non-designated learning college student said that the workshop she took 
provided her with the necessary materials for her dance class research-writing 
assignment.   
Faculty librarians and staff librarians, overall, believed that instruction is the most 
important part of their job. 
4. How, specifically, does the successful library in a learning college assist 
the faculty in the context of their teaching methods in a student-centered 
learning problem? 
Libraries assisted faculty in their teaching methods by providing them with the 
necessary research skills and knowledge of subject-specific resources in their teaching 
area. Librarians also assisted faculty in providing the hands-on teaching application to 
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students.  Having teaching faculty and librarian faculty team teach was extremely 
beneficial for faculty because it provided students with the ability to learn theory from a 
teaching expert as well as application from a research specialist. Often times teaching 
faculty have neither the resources, time, nor space to provide a well rounded class 
meeting. 
 Faculty librarians from the non- designated learning college believed that 
participating in classroom assignments helped them collect materials and workshop 
content for students.    
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The following table examined each research questions and the comparison 
between the two college libraries. 
Research 
Question 
The Learning-College Library 
1
Role 
Reference Librarians 
Teach students & Faculty 
Curriculum Specialists 
2
Key  
Elements 
Support Staff, 
Teaching Area,  
Adequate Technology,  
Budget,  
Curriculum Based Materials,  
Online Web Presence,  
Online Teaching Tutorials,  
Management,  
Library Mission, 
Multiple Services,  
Interactive Tutorials,  
Open Stacks 
3
Student 
Support 
 
Curriculum Based Assignments and Materials,  
Reference Instruction,  
Interactive Online Tutorials,  
Curriculum and Content Based Instruction,  
Chat and in Real Time Reference 
4
Faculty 
Support 
Assists in Curriculum Based Instruction,  
Faculty Development Workshops 
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Summary 
What are these two libraries doing that worked and can be benchmarked? Their 
library instruction programs are definite models. Leadership college provided an online 
interactive tutorial that assisted students in their critical thinking process. 
What type of services do these two libraries offer that they should not be offering? 
These libraries should not be limiting students with a 2-3 week check-out period or 
closed stacks.  
What did these two libraries do that did not support the learning-college concept 
but that it is ok to do? The amount of staff development did not seem to be a necessity in 
this research. The types of staff development might seemed to affect service; but the 
amount of hours did not seem to affect the service either way. 
What could these two libraries have done better to promote to administrators and 
to the community the types of services they offer to faculty and students? When it came 
to voting or decision making on library budgets or support, stakeholders might think 
twice about library budget cuts. 
As this study examined the learning-college library, Canyon Community College 
had a collection size and library size that was three times as large as the non-designated 
learning college institution.  Although Canyon did not offer a wide range of online 
environment services such as chat, reference, or e-books, their closed periodical stacks 
with a separate media section and a subscription to 70 databases proved to be a disservice 
for students who might need to browse or view their closed section.  Overall Canyon 
Community College served almost 2,000 more students than does Leadership; Leadership 
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Community College Library had three times less staff and budget for their students. Yet 
they offered more services with three fulltime librarians versus Canyon, which has eight 
fulltime. Canyon was open almost 10 hours more than Leadership; however, leadership 
had more traffic than Canyon.   
The mission of Canyon Community College library was to connect learners with 
knowledge to enhance their intellectual, professional, cultural, and personal growth. To 
he goal was to provide assistance with research and information retrieval, user-education 
services, book and periodical collections that supported the college curriculum.  Other 
services included information in multiple formats were: course-reserve material, 
computer hardware and software, print, microform, and electronic reproduction, study-
space for groups and individuals.  However Leadership Community College actually 
stated instruction and support of technology for student learning. 
The goal of this study was to examine two community college libraries in a 
learning college environment, one library actually being from a learning college and the 
other supporting the criteria. The findings from both libraries proved that students, 
regardless of the size of the institution or budget, must be placed first. However, a library 
program is only as successful as the support that is given from its administration.  
Whether or not a library provides more or less open hours or more workshops is 
irrelevant.  What is relevant is what libraries and their staff are doing to support the 
learning-college concept. If they are not given the space to teach and the funding to assist 
in proving materials and resources for students, then the institution as whole is not 
placing student learning first. Libraries are adapting to teaching students almost as much 
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as classroom faculty are, with their reference instruction and the types of workshops they 
offer students.  This study also recommends that library services and the instruction they 
provide students is just as essential as the amount or type of technology that they 
institution offers students. Libraries must have staff to support the administration 
environment. They must support classroom instruction as well as providing the materials 
to assist in teaching students about research. Application in higher education would not 
work if it was not for libraries, because students would not be prepared for the 21st 
century if they were not prepared to live in it. 
 
Recommendations 
Research  
The overall recommendation is that the learning-college concept adds another 
criterion that includes having colleges support libraries as much as the technology area.  
Practice 
Most institutions value libraries; however, not all institutions actually support 
them administratively, especially within the budget systems or facilities area. Hopefully, 
this study will convince higher education administrators that libraries are essential in 
supporting teaching and learning. They may not be generating revenue, but they are the 
liaisons between faculty and students in the learning process. These two libraries 
represent models of how libraries can support the learning-college criteria. What is most 
important is how libraries need to be included when deciding how and which areas need 
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to be cut. Hopefully, administrators will see the importance libraries have in teaching and 
learning.  
 
Conclusion 
Data indicates that the non-designated learning college had a library that fully 
supported the concept of the learning college more than the designated learning college 
library. The teaching and learning services that support the college’s learning process 
from the non-designated library offered, exceed the teaching and learning services in the 
designated college library with less money, and fewer resources and people. Overall the 
designated learning college library supports the concept only by their college’s overall 
designation not by their specific library practices. Data from this study indicate that the 
non-designated college library has a greater number of learning college elements as 
defined by learning college structure than this study’s designated learning college library.  
In general, data indicate that the library should pisition itself to be the center of the 
college by providing resources and services to support faculty teaching and student 
learning.  
Libraries are the leading force in providing information and curriculum support 
for the college. The library often designated in professional literature as the heart of the 
institution, provides support for teaching faculty, resources for students and their 
assignments and support for the college overall. If a college wanted to strive to become a 
designated learning college and promote change to that type of environment, this study 
supports the idea that the change should first take place in the library.  Thus, the college 
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must focus on transforming libraries by supporting them in funding decisions for their 
resources, facilities, and services. In conclusion libraries can and should lead and 
implement change of the organization’s culture to foster student learning. 
The role of libraries in higher education has been defined.  The role of libraries 
can be benchmarked regardless of whether the college is defined as a learning college or 
not.  Terry O’Banion’s Learning–College Concept is extremely beneficial to the teaching 
and learning process in today’s community colleges; therefore, the role of libraries in a 
learning-college concept should be defined. 
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Appendixes 
 
Faculty librarian and staff librarian questions: 
 
1. How does your library support student learning? 
2. What types of programs does your library offer that supports student learning? 
3. How does your collection development process support student learning? 
4. How and where do library personnel fit in the library’s role of placing student 
learning first? 
5. Do your librarians teach information literacy/library instruction? If so, how? Point of 
use instruction? General workshops? Discipline specific workshops? General class 
presentations? Instruction integrated into classroom instruction? Why did you 
choose to offer the specific elements you offer?  
6. Does the physical way your library is arranged/situated assist in promoting student 
learning? 
7. How does reference instruction/point of use instruction promote student learning? 
8. Do any other departments seek assistance from the library that you think enhances or 
promotes student learning? 
9. Please describe the role and title of each library staff member and how it promotes 
student learning? 
10. Has your library received any awards, if so what and why? 
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11. Does you library have any partnerships with outside corporations or organizations 
that might foster student learning? 
12. How involved is your staff or you in outside organizations, locally, statewide or 
nationally? If so why? 
13. What library services, not currently being performed by your library, would enhance 
student learning? 
14. What are the most important qualities your library looks for when hiring library staff 
or faculty such as librarians or support staff? (Commitment? enthusiasm, service 
value?) 
15. What are the most important knowledge’s, skills and abilities your library looks for 
when hiring library staff, etc.? (Teaching/presentation skills, Web 
development/design, curriculum design?) 
16. Does your library recruit for hiring staff, if so how? 
17. What are your hiring processes for library staff? 
18. What types of training do you (conference, professional development) or the college 
provide for your staff that might enhance the way they provide service for the 
promotion of student learning? 
19. What types of training does the management of your library receive that promotes 
the environment to enhance student learning? 
20. Does your library include library instruction to staff and other faculty outside the 
library?  If so in what way? 
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21. What and how many staff members does your library need in order to become more 
student centered and why? 
22. What types of support services does your library offer for outside faculty assistance 
with syllabus, curriculum, collection development, Web work etc.? 
23.  Each of the 12 colleges will use information technology primarily to improve and 
expand student learning.  
24. What physical resources (technology) does your library have that you think promote 
student learning? 
25. How do you think technology or services delivered using technology has/have 
enhanced your library to foster student learning (laptops, online chat, etc.)? 
26. What online services does your library offer? Do you believe that they foster student 
learning? If so how? 
27. Does your staff teach technology skills to students? (I.e. through point of use, 
classes, incorporated to IL?) 
28. How important of a role do you think the library plays in terms of providing 
technology related services to student learning? 
29. What type of technology does your library currently provide for students? 
30. What types of technology does your library need in order to become more student 
centered? 
31. Do any of the staff use any other technology that might enhance the library’s student 
learning (cordless phone, palm pilots, USB ports, etc)? 
32. What circulation system does your library use?  
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33. What is you library not doing to enhance staff development? 
34. Do you assess your library? If so, in what manner and how often?  
35. What types of data do you collect and why?  
36. Do you use outcomes in assessing your library services and activities? If so, what do 
you use the outcome data for and why? 
37. What types of assessments/evaluations exist for your staff members? Does it involve 
self assessment? How often? 
38. Do you believe that your library is student centered? If so, why? 
39. Do you believe that your collection promotes student learning? If so why? 
40. Do you believe that your Web site promotes student learning? If so, how and why? 
(Do you record data concerning this?) 
41. What other types of measurement/measurement instruments do you think might be 
relevant for recording learning outcomes?  Does you library do this, does it need to? 
42. What resources does your library provide for underprepared students (bilingual 
catalog, bilingual staff, bilingual tutorials, etc? materials and services in/on a variety 
of learning levels? Reading levels?) 
43. How does library management promote awareness of services that enhance or assist 
student learning (workshop flyers. etc.) 
44. What services, not being offered, would you suggest be used to assist underprepared 
students? 
 
147  
Student survey questions: 
 
1. Do you use the library? 
2. If so for what? (Workshops, etc.) 
3. Are you learning anything that you did not know before because you used the 
library? 
4. Has the library in anyway assisted you in your learning? If so how? 
5. What things would you like to see in the library that you might think would 
enhance your learning process? 
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